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EQUAL EDUCATION OPPORTUNITY 

AND NON-DISCRIMINATION STATEMENT 

 
It is the policy of the South Carolina State Board of Education and the South Carolina State 

Department of Education that no student will be excluded from participation in, be denied the 

benefit of, or be subject to discrimination in any program or activity on the basis of sex, race, 

color, creed, religion, belief, national origin, ethnic group, or disability. 

 

A student shall not be admitted to, or excluded from, any federal assisted education program on 

the basis of a surname or language-minority status. [Every Student Succeeds Act, Title III-

Language Instruction for Limited English Proficient and Immigrant Students, Part C, Section 

3302(f)] 
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Introduction 
 
The English for Speakers of Other Languages (ESOL) program in Clarendon School District Two 
(CSD2) identifies and serves the cultural, linguistic and academic needs of students who enter 
our school with limited English proficiency.  These students are identified as English Learners, 
or EL (formerly Limited English Proficient).  They are protected by the Civil Rights Act of 1964 
(and other subsequent legislation and court decisions) from being discriminated against in their 
education.  EL students are entitled to an equal education regardless of their national origin, 
English proficiency, or immigration status.  English Learner (EL) students and their parents are 
entitled to equal access to all school and district programs as well as to a quality program to 
improve their English. 
 
The goal of our program is primarily to develop English language skills and to provide the 
opportunity for students to meaningfully participate in the educational programs of Clarendon 
School District Two.  Along with this primary goal, we also want to develop our faculty and staff 
to work effectively with students and to involve our parents and community in the educational 
process. 
 
This document is a living document designed to provide reference, information, and support to 
all district faculty and staff.  We update this guidebook yearly based on district needs, state 
guidance, and federal oversight. 
 
To follow is a hierarchy of federal laws and case law as it pertains to the ESOL program.   
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Hierarchy of Related Laws and Programs 
 

The office for Civil Rights (OCR) requires LEAs to identify students who need language 
assistance, develop a program that has a reasonable chance of success, support it with the 

appropriate number of staff and resources, and evaluate its success.  An LEA must provide a 
core EL program prior to utilizing Title I and Title III funds.  The chart below shows the 

succession of programs if an EL was eligible for Title I, Title III and immigrant services.  Title III 
funds must “supplement not supplant” state and local funded Lau Requirements.  Using funds 
appropriately endures federal funds are in addition to and do not replace (supplant) services 

that students would otherwise receive.  Below you will find the hierarchy showing funding 
requirements and protocol. 

 
 

Title I, Part C Migrant (for eligible students) 
Supplemental services provided to identified migrant students who qualified due to a move 

across district lines in search of seasonal, agricultural work 
 
 
 
 

Title III (for all EL students regardless of Title I participation) 
Supplemental language development services provided to EL students above and beyond the 

core instruction, core EL program, and if applicable,  
 
 
 
 

Title I 
Supplemental services provided to EL students eligible for Title I. 

For school-wide, all students are eligible.  For targeted assistance, EL students are eligible using 
the same criteria as all students. 

Title I funds provided academic support to students, including EL students, to meet SC’s 
challenging academic standards.  LEAs may also use Title I, Part A funds for EL students. 

 
 
 
 

Core EL Program (required by Lau 1974, Casteneda 1981) 
Required by federal law to be provided to EL students.  These English language development 
services are in addition to the core instruction.  State and local funds are used to provide the 

core EL program and must occur in the absence of federal funds.  Federal funds may not be used 
to provide the core EL program. 

 
 
 
 

Core Instruction 
Provided to all students to provide an equal education.  Paid with state and local funds. 
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Source: Indiana English Learner Guidebook, 2015 
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WIDA English Language Development Standards and 
Framework 
 
South Carolina joined the WIDA Consortium in 2013 and has adopted its standards and 
framework as well as its English language assessment, ACCESS for ELs. 
 
The WIDA standards and framework consist of five components: 
 

1) The Can Do Philosophy 
2) Guiding Principles of Language Development 
3) Age Appropriate Academic Language in Socio-Cultural Contexts 
4) Performance Definitions 
5) Strands of Model Performance Indicators 

 
The WIDA standards require students to engage with peers and educators in the curriculum of 
all classrooms at each grade level and in each content area.  WIDA offers five standards which 
are utilized by ALL educators with English learners in their classrooms: 
 

1) Social and instructional language 
2) Language of language arts 
3) Language of math 
4) Language of science 
5) Language of social studies 

 
Professional development in the WIDA standards and framework are provided by the SC 
Department of Education as well as by RSD2 ESOL faculty.   
 
For more information on the WIDA standards and framework: www.wida.us 

  

http://www.wida.us/
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The Five WIDA English Language Development (ELD) 
Standards: 

ELD 

Standard 1 

English language learners Communicate for Social and 

Instructional purpose within the school setting. 

ELD 

 Standard 2 

English language learners Communicate information, 

ideas and concepts necessary for academic success in 

the content area of Language Arts. 

ELD  

Standard 3 

English language learners Communicate information, 

ideas and concepts necessary for academic success in 

the content area of Mathematics. 

ELD  

Standard 4 

English language learners Communicate information, 

ideas and concepts necessary for academic success in 

the content area of Science. 

ELD  

Standard 5 

English language learners Communicate information, 

ideas and concepts necessary for academic success in 

the content area of Social Studies. 
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WIDA Performance Definitions for Levels of English Language Proficiency & Can Do Descriptors 
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Definitions and Abbreviations 
 

Limited English Proficient: 
 
The SC definition of limited English proficient (EL)/English language learner (EL) is referenced 
to NCLB,[P.L. 107-110, Title IX, Part A, § 9101, (25)]: 
 

(25) LIMITED ENGLISH PROFICIENT. – The term limited English proficient’, when used with 
respect to an individual, means an individual – 

(A) who is aged three through 21 
(B) who is enrolled or preparing to enroll in an elementary school or secondary school; 
(C)(i) who was not born in the United States or whose native language is a language other 

than English; 
                    (ii) (I) who is a Native American or Alaska Native, or a native resident of the outlying 

areas; and 
           (II)who comes from an environment where a language other than English has had a   
                significant impact on the individual’s level of English language proficiency; or 

(iii) who is migratory, whose native language is a language other than   English, and 
who comes from an environment where a language other than English is 
dominant; and 

(D) whose difficulty in speaking, reading, writing, or understanding the English 
language may be sufficient to deny the individual – 
(i) the ability to meet the State’s proficient level of achievement on State 

assessments described in Section IIII (b)(3); 
(ii) the ability to successfully achieve in classrooms where the language of 

instruction is English; or 
(iii) the opportunity to participate fully in society. 

 
 
All EL students participate in required statewide assessment with or without accommodations. 
There are no exemptions from state assessments for EL students except as provided for within 
guidance from USED and the SC Accountability Workbook (SCAW). 
 
EL students will be included in the EL subgroup for the purpose of accountability, as defined in 
the SCAW, until they score at the “fluent level” on the state English language proficiency test 
(ELDA/ ACCESS). As defined in the SCAW, students in their first year in U.S. schools are 
exempted from taking the statewide English language arts assessment as long as they take the 
state English language proficiency test. They must take the statewide math, science, and social 
studies assessments. 
 
When students have met state requirements for English language proficiency in accordance with 
the SC Accountability Workbook (SCAW), they will be classified as “Exited” and will be monitored 
for four additional years by the LEA to confirm continued academic success.  

 
Students who re-enter the program based on poor academic performance or a reading score on a 
state assessment that does not meet the standard are re-evaluated to receive EL services. Any 
students who have re-entered will not be classified as “Exited” until they have again met state 
requirements for English language proficiency in accordance with the SCAW.  
 
The EL/EL definition includes students with a wide range of educational needs with respect to 
learning.  Examples include the following types of students: 
 

http://ed.sc.gov/agency/Accountability/Federal-and-State-Accountability/old/fp/title_i/documents/SouthCarolinaAccountabilityPlan.doc
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 Children of recent immigrants who speak no English and who have had little or no formal 
training in written language, 

 Children of immigrants who have had formal training in English during formal schooling, 
and 

 United States-born children whose primary language is not English and/or who have had 
limited formal education in English. 

 
Language Minority Student 
 
A language minority student is one whose first language or home language is other than English 
and may be limited English proficient. 

(Excerpt from: The SC State Department of Education EL Handbook.)

 

A Note About Definitions… 
 
As a note about definitions, ESOL is the term used by CSD2 to describe our program, teachers 
and even sometimes the students served in the program.  It stands for English for Speakers of 
Other Languages.   EL (English learner), ELL (English language learner) and ELP (Limited 
English proficient) are terms used to describe students in the ESOL program.  These acronyms 
are used interchangeably throughout this document due to the fact that different federal, state 
and local agencies use different terms. 

The abbreviation “EL,” indicating “Limited English Proficient,” is also used to describe 
students, particularly by standardized test writers. While it is true that some of our non-
native English-speaking students are limited in their use of English, this is not true for all 
of these students. Furthermore, the word “limited” is negative, emphasizing what a 
student cannot do rather than what s/he can do.  

For these reasons, this document uses the abbreviation “ELL” to describe an “English 
Language Learner” unless direct quotes from other materials are cited. Clarendon School 
District Two feels that this description includes all non-native English speaking children 
while at the same time provides a positive way to identify these students; therefore, the 
abbreviation “EL” is used throughout this document when applicable with the exception 
of direct quotes.  
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ESOL Program Goals and Objectives 
 

The goal of Clarendon School District Two’s English for Speakers of Other Languages (ESOL) 

Program is to provide equal educational opportunities to students who have a primary or home 

language other than English and who are English Language Learners (EL). The primary focus is 

to provide an English-rich environment so those students will become proficient in English as soon 

as possible. 

Clarendon Two strives to create a learning environment that encourages student pride in their 

cultural heritage and provides the cognitive and affective support to help students become 

contributing members of society. 

This program, beginning in kindergarten and continuing through high school, will provide each 

English Language Learner the opportunity to be successful in academic areas and to develop 

listening, speaking, reading, and writing proficiency in order to be successfully mainstreamed 

into all classes. 

The following are learning objectives from which the program will be implemented: 

 To identify and assess all students whose native or home language is other than English. 

 To provide ESOL instruction to all students, who do not understand, speak, read, or write 

English.  

 To assess and monitor the academic progress of language minority students in Clarendon 

Two with an ongoing evaluation process. 

 To develop the skills of listening, speaking, reading, and writing through an ESOL 

intervention curriculum. 

 To provide an opportunity for multilingual students to function comparably with their 

English speaking classmates after the appropriate level of assistance. 

 To create a learning environment that will provide for cognitive and affective needs.  

 To exit student from the program when their language abilities are educationally 

appropriate for the mainstream classroom.  

 To support the curriculum and instruction of the regular classroom as appropriate to the 

developmental stage of the student.  

 To provide staff development in appropriate instructional and assessment strategies for 

principals, guidance counselors, teachers and other school personnel, as needed, on the 

language and cultural needs of multilingual students. 

 To communicate instructional goals and expectations to parents and encourage them to 

support their children’s progress. 

 To maintain sufficient staff to provide EL students with an equal educational opportunity. 

 The ultimate goal for students who are English language learners is that they be able to achieve 

the state’s academic content and student academic achievement standards, as demonstrated by 

proficiency on the state’s required student assessments, and that they graduate from high school 

with a regular state issued diploma. 
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English for Speakers of Other Languages Program Overview

STEP 5: Staff  
Qualifications & 
Responsibilities

CSD2 will provide the necessary 
resources to implement the ESOL 

program. 

STEP 6: Exiting 
EL Program

CSD2 will use the following:

• State developed test (ACCESS), scoring 
proficient on ELDA in  grades 3-5

• Student academic performance
• Teacher recommendation
• Student/Parent input to determine when 

direct EL services should be terminated.

Students who do not meet Exit 
qualifications will continue with EL 

services.  

Students who meet Exit 
qualifications will move to Step Five.

STEP 7: 
Monitoring

Students who exit the ESOL program 
will be monitored by the ESOL 
coordinator at each school for a 
period of two full school years.  

If the student is proficient, he/she 
moves to English Speaker I status

STEP 8: 
Program 

Evaluation

Clarendon Two will conduct an 
evaluation to continually assess the 

effectiveness of the program  for 
English language learners.

STEP 1: 
Educational 

Approach

CSD2 will select an 
appropriate educational 

approach.

STEP 2: 
Identification

Clarendon School District 
Two will identify all students 

eligible for ESOL services 
through the Home Language 

Survey. 

Home Language Survey

• What is the first language the 
student learned to speak?

• If a language other than English 
is indicated on the survey, 
student is referred to 
Assessment Step.

STEP 3:  
Assessment

CSD 2 will test identified 
student’s English Language 

Proficiency to determine 
Initial ESOL status through 
the W-APT for K5 or WIDA 

Screener for Grades 1-12.

Students scoring in the NEP 
or EL range on any 

component of the Screener 
Test will be placed in the 

ESOL program.  Parents are 
notified in preferred 

language.

STEP 4: 
Placement into 
ESOL Program

Clarendon School District 
Two will offer an ESOL 
Support Program at the 
elementary, middle, and 

high schools for as long as 
the student continues to 

qualify for services. 
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ESOL Program Overview 
 
Following guidance provided by the Office for Civil Rights describing steps in developing an 
ESOL Program, the majority of this ESOL Guidebook will focus on the eight steps listed at: 
http://www2.ed.gov/about/offices/list/ocr/EL/index.html 
 
Eight Steps: 
 
Step 1: Educational Approach- The district must select a sound educational approach for 
providing English language development and meaningful program participation for its students. 
 
Step 2: Identification- The district is responsible for identifying all students potentially needing 
EL services. 
 
Step 3: Assessment- The district is responsible for assessing each identified potential EL student 
for English language proficiency. 
 
Step 4: Placement into EL Program Services- The district is responsible for providing its EL 
students with a program of services consistent with its chosen educational approach. 
 
Step 5: Staffing and Resources- The district is obligated to provide the necessary resources to 
implement its educational approach. 
 
Step 6: Transition from EL Services- The district is responsible for establishing criteria that 
determine when a student has sufficient English language proficiency to meaningfully 
participate in the educational program. 
 
Step 7: Monitoring- The district will ensure that students transitioned from the EL program 
have an opportunity to meaningfully participate in the education program. 
 
Step 8: Program Evaluation- The district will develop evaluation procedures to periodically 
evaluate and revise, if necessary, its EL program. 

 

Step 1:  Educational Approach 
 

CSD2 serves ELs in a variety of models which best serve the individual.  Pull-out, push-

in, co-teaching, and consultation are all models used in our district within the basic 

structure of our ESOL (or ELD) Program.   

In ESOL courses, we make use of a curriculum that is research-based, standards-

focused and academically rigorous.  Depending on the school level, we have a 

curriculum designed to support growth in all domains of learning the English language: 

listening, reading, speaking and writing. 

Outside the ESOL setting, students receive accommodations and modifications in their 

classes and courses to help them achieve course goals and meet grade level expectations.  

When push-in instruction is utilized, the ESOL teacher collaborates and plan with 

regular education teachers to specifically target the linguistic and cultural needs of ELs.   

Students are served depending on their English needs in a way that builds fluency, 

academic skills and content knowledge.  Services are provided in a way that balances the 

http://www2.ed.gov/about/offices/list/ocr/ell/index.html
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English needs of the student and still seeks to involve them meaningfully in the general 

student population while providing access to all content, programs and services 

available to every student. 

 

Step 2:  Identification of English Language Learners 

A home language survey is completed at the time of enrollment for every student who 
enters Clarendon School District Two to determine if there is an influence of a language 
other than English. The school secretary, guidance counselor, or other designee as 
determined by the building principal will administer the survey.  The SCDE has provided 
a Home Language Survey to be used by all schools in SC.  This survey is provided in 
multiple languages.  Contact the district office or the ESOL teacher if a different language 
is needed.   A bilingual translator is provided, if necessary. (The district has a contract 
with Choice services.  This service is an on demand service, meaning we only pay for 
services rendered.) The Home Language survey asks the following questions: 

 What is the native language of the student;  
 What language(s) is spoken most often by the student; and  
 What language(s) is spoken by the student in the home?  

Any student whose registration or Home Language Survey indicates a student’s first 
language is anything other than English is a language minority student. If any response 
on the Home Language Survey indicates the use of a language other than English by the 
student or an individual in the home, then further information must be obtained to 
determine the student’s English-language proficiency. Based on identification of a 
potential EL through the Home Language Survey, new ELs must be tested within thirty 
days of enrollment at the beginning of the school year, and within two weeks thereafter 
within the school year. However, the presence of a language other than English does not 
automatically signify that the student is not a competent and proficient speaker of 
English.  Some students may actually prove to be bilingual after consultation with the 
parents while others might have a parent who speaks another language while the student 
speaks only English.  It is important to use the Home Language Survey as a springboard 
for further discussion with the parents of anyone who has atypical answers on the survey 
even before an English placement test is administered. 

 Each school principal is responsible for ensuring that, within ten school days of 
enrollment, a copy of the Home Language Survey is filed in the permanent 
record of the student at the local school and one copy is distributed to the 
ESOL Teacher/Coordinator. 

If a language other than English is identified in any of the Home Language Survey 
responses, the student will be identified as a potential EL. The ESOL teacher will review 
school records to see if the child has ELDA/ACCESS scores from his/her previous schools.  
If these scores cannot be obtained, a language assessment will be conducted 
within 10 school days to determine language dominance and proficiency (or 
30 days from the beginning of school year.) 
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Step 3:  Assessment of English Language Learners 
 

Assessments of English language proficiency must be conducted to accomplish two 
purposes: 
 
1. To determine the student’s level of English proficiency. 
2. To make appropriate instructional and program placement decisions. 
 
Annual English proficiency test (ELDA/ACCESS) scores are used at the beginning of 
each school year to determine placement and services for returning students and can be 
used during the 30 day window at the beginning of school for new students to the 
district if their ELDA/ACCESS scores from the previous Spring administration can be 
obtained in time from their previous district. 
 
In addition, students will receive ongoing informal assessments of their progress. Each 
student’s English proficiency will be assessed annually through the state assessment 
program (ACCESS). 
 
Assessment of English Language Proficiency 

Within ten school days of enrollment, the ESOL teacher will review the Home Language 
Survey information and administer W-APT screener to all new students who do not have 
scores from a previous school.  Students are eligible for services in accordance with the 
state ESOL guidelines. 

 Students who have a non-English language background will be administered W-
APT to determine their English language skills. The scores will be kept on file to 
document eligibility and provide data for possible future requests regarding 
program accountability. 

 All students served will be administered ACCESS in the spring to re-establish 
eligibility or to determine readiness to exit, as well as to measure progress.  These 
scores will be kept on file to document eligibility and provide data for possible 
future requests regarding program accountability.   

 All data related to student eligibility will be maintained in the student’s permanent 
folder.  

Step 4:  Program Placement 
 

The ultimate goal for students who are English language learners is that they be able to 
achieve the state’s academic content and student academic achievement standards, as 
demonstrated by proficiency on the state’s required student assessments, and that they 
graduate from high school with a regular state issued diploma. They should, 
therefore, be placed in the grade that is age appropriate. Retaining or placing 
an EL student in a lower grade is not in compliance with state guidelines. 
 
One way to help ensure that students are placed properly is to convene a student support 
team or EL Committee. The EL Committee is a school committee responsible for guiding 
and monitoring the placement, services, and assessment of students who are ELs. The EL 
Committee may be comprised of content area or general classroom teachers of ELs, 
assessment specialists, school administrators, guidance counselors, ESOL staff, and 
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members-at-large (e.g., parents, student support personnel, community representatives, 
central office administrators, speech language therapists, and school psychologists). A 
school may choose to use an existing school based student support committee as the EL 
Committee. 
 
The duties of the EL Committee may include: 
 

 full consideration of each student’s language background before placement in an 
English language instruction educational program; 

 establishment and implementation of systematic procedures and safeguards 
related to appropriateness of identification, placement, assessment, and 
instructional and support programs. 

 rules for transcript evaluation of foreign secondary credits for ELs entering high 
school.  

 recommendations to school decision-makers on professional development topics 
for staff and workshops and parental involvement seminars to further student 
success; and 

 reviews of student progress in language acquisition and academic achievement on 
at least an annual basis. 

 evaluation of the effectiveness of the instruction the school’s ELs received and 
modification of such instruction if expected outcomes were not met. 

 
All language-minority children should be placed in their age-appropriate grade level. A 
student with little or no knowledge of English should be placed immediately in an English 
language instruction educational program and/or provided appropriate accommodation 
and assistance in their mainstream classroom. The goal is to integrate the student into 
regular programs while providing an intense language acquisition program. The student 
should participate with age group peers in all school activities. 
 
Prior to placing a student in an English language instruction educational program, the 
LEA must ensure that the school notifies parents of their rights, responsibilities, and 
opportunities for participation in the program.  (See sample letter in Appendix) 
 
Parent notifications must be communicated in a language and/or manner that the parents 
can understand. Parents are not required to respond affirmatively to the notification in 
order for the student to participate in the LEA’s English language instruction educational 
program. However, upon receipt of written instructions from the parent declining 
participation (waiver), an LEA must withdraw the student from a formal English language 
instruction educational program. The LEA is still obligated to provide appropriate, 
informal strategies to ensure that the student’s English language and academic needs are 
met. Additionally, waivered students are required to be assessed annually for English 
proficiency using the ACCESS. 
 
 
The following factors should be considered when placing students in appropriate EL 
programs: 
 

 the extent and continuity of previous education, 

 the level and degree of English-language proficiency, 

 the level and degree of proficiency of the student in his/her home language; and 
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 the degree of home support for second-language learning. 
 
K-1 students and students with ELDA/ACCESS scores of 3, 4, and 5 may not need to be 
served by ESOL teachers/paraprofessionals if they are performing well in their regular 
education classrooms. They should only be pulled out of mainstream classroom 
instruction if they are receiving more instruction in English than what they would receive 
in their mainstream classroom. On-going formative assessment in addition to summative 
assessment should be done in mainstream and ESOL classrooms to better tailor each 
student’s ESOL and regular education program to their individual educational needs.  
 
It is important to remember that all ELs do not need to be served in the same way, e.g. 
volunteers, paraprofessionals, etc. can provide additional support as appropriate for some 
ELs. 
 
In order to ensure program effectiveness, maintaining appropriate class size should be 
taken into consideration when making staffing and placement decisions.  

Each school will administer W-APT using trained certified staff.  Students scoring NEP or 
EL on the test will be placed in the ESOL program. Each student who qualifies for services 
will have an EL plan written that will address the needs of the student. An ESOL school 
committee consisting of the ESOL Teacher, classroom teacher and another member at 
large will complete the EL plan and determine the proper services for the student. Once a 
student has been placed in the ESOL program, an EL Accommodation Plan for Students 
(see appendices) that specifies EL services and modifications must be developed and 
should be discussed with the parent/guardian during a school conference. 

 

Support Services for ELs 

The ESOL program is designed to meet the educational needs of all students.  The ESOL 
curriculum provides for the development of communication skills in listening, speaking, 
reading, and writing. Primarily, the ESOL curriculum emphasizes the development of 
competency in speaking and understanding English so that ESOL students will have the 
necessary skills to function in an English-speaking academic setting. When pupils have 
a reasonable command of basic functional vocabulary and grammatical structure, they 
will begin to read and write what they have learned. The emphasis on grammatical 
patterns is one of the major differences between a regular English/language arts 
program and English for Speakers of Other Languages program. EL students work for 
many years to correctly use the structures and grammatical patterns that English 
speaking students acquire intuitively.   

 
ESOL Program Methods 

 
ESOL teachers in Clarendon School District Two will incorporate into the ESOL program 
curriculum the ESOL standards for listening, speaking, reading, and writing, and the 
cultural concepts students need to succeed in regular classrooms. Curricula and 
instructional materials used in the English language instruction educational program 
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must be aligned with the South Carolina College and Career Ready Standards and must 
be based on scientifically based research demonstrating the effectiveness of the programs 
in increasing English proficiency and student academic achievement in the core academic 
subjects.  [NCLB, Title III, Part A, Subpart 1, Section 3115(c)] 

Teachers in the ESOL program will facilitate the development of English-language skills 
by using a variety of approaches in organizing the classroom, designing a curriculum, and 
presenting engaging lessons.  The instruction provided will include the basic elements 
underlying all good language instruction: 

 Versatility and flexibility 

 Interactive lessons with hands-on activities and cooperative learning, 

 Encouragement and support of the mainstream or regular curriculum, 

 Opportunities for all students to feel successful by providing appropriate 
modifications and accommodations for the needs of student’s different levels 
of ability, and 

 Integration of language skills, thinking skills, and content knowledge. 

ESOL students are required to show progress in content knowledge as well as language 
proficiency.  Therefore, ESOL students are mainstreamed in the regular classroom with 
accommodations and receive additional support in a push-in (Inclusion) or pull-out 
program as needed.  All ESOL students receive direct instruction of the English language.  
Schools with ELs are served by an ESOL teacher or by an ESOL assistant who works under 
the direction and supervision of a certified teacher. 

If results of W-APT screener indicate a need for ESOL services, the student will be placed 
in an ESOL support program within thirty school days of his/her enrollment.  The student 
will receive appropriate services by certified teachers or by trained instructional assistants 
who work under the direction and supervision of a certified teacher.   

The South Carolina State Department of Education recommends that ESOL 
students remain with their age appropriate groups regardless of their ESOL 
status. 

Accommodations for EL Students in Regular Education 

The ESOL teacher and the regular classroom teacher along with other members of the EL 
committee collaborate to determine appropriate instructional objectives and needed 
accommodations for ELs in the classroom.  A variety of classroom modifications are 
permitted for ELs.  Accommodations, such as the following, may be included for students 
and are noted on the district’s Student Accommodations Plan for EL Students (See 
forms): 

 modification of regular classroom assignments and tests (e.g., allowing extra time 
for completing assignments or tests; allowing use of textbook during tests; 
modifying amount of information for which student is held accountable) 

 adaptation of lessons to the levels of the students; 
 use of graphs, charts, and/or other visuals; 
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There are a variety of instructional modifications and/or services which may be adopted 
for ESOL students. These include: 

 modification of regular classroom assignments and tests;  

 individual or small-group tutoring by an ESOL teacher;  

 alternative promotion/retention requirements;  

 appropriate technology activities/other instructional activities;  

 peer tutoring; 

 after-school and summer programs;  

 parental involvement; 

 other special programs/supplemental services which would be beneficial to the 
student; and 

 alternative grading procedures; 

 appropriate manipulative, hands-on, and real life activities; 

 working with partners or in cooperative learning groups 

The amount of time a student spends in the ESOL alternative setting is directly correlated 
with the language needs of the student and shall be determined by the ESOL committee. 

Elementary – Grades K-5 

The ESOL teacher works closely with the regular classroom teacher to target the skills the 
student needs to function in the regular classroom.  In addition, the ESOL teacher or 
assistant meets with ELs on a pullout or push-in basis in small groups to enhance the 
students’ acquisition of English language skills.  The ESOL teacher also serves as the 
liaison between the school and the parent/ guardian of the EL students. 

The ESOL teacher or assistant serves ELs during the time that is instructionally optimal 
for them. This means that, if possible, non-English speaking and beginning-level students 
are scheduled for services during their language arts time. The more advanced students 
are scheduled for services at a time other than language arts.  Levels of English proficiency 
determine the amount of English support services. 

Middle School – Grades 6-8 

A certified teacher provides middle school students with services that are delivered 
through remediation class. The teacher meets with ELs in small groups.  Length of 
instruction depends on grade level and local school scheduling.  Scheduling of 
instructional sessions is done collaboratively between the ESOL teacher and 
administrators.  

Levels of English proficiency determine the amount of English support services.  When 
possible, the teacher also works in the core area subjects with students through an 
inclusion model. 

High School – Grades 9-12 

Non-English proficient students work with the ESOL support teacher daily.  For the 
remainder of the school day, students are mainstreamed into regular English, math, 
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science, social studies, and elective classes with appropriate accommodations as needed.  
Limited-English proficient students work with the ESOL teacher for one period each day.  
The amount of intensive English instruction received is determined by the student’s 
English proficiency scores and other data, including grade reports, teacher observation, 
and work samples.  High school services are delivered in an elective class that earns one 
Carnegie unit of credit if the student passes the class.  Students who are monitored are 
served on a pull-out basis and no elective credit is earned. 

The ESOL support teacher is responsible for evaluating student performance in the ESOL 
class. Additionally, the ESOL support teacher provides the mainstream teachers with 
input regarding progress and maintains major test results and course grades for all 
students attending the ESOL class. The ESOL teacher works closely with school staff to 
organize conferences and other school correspondence with the home for EL students. 

 

Parent Notification and Involvement 
 

Clarendon School District Two realizes the importance of parental involvement in the 
lives of all children.  The district will provide meaningful opportunities for parents of 
ESOL children to participate in the education of their children.  Effective 
communication between the parents of ESOL students and the school will be facilitated 
by translating important information into a language that can be understood and by 
providing translators for conferences to the extent feasible and possible.   

When a student is identified for the ESOL program, parents/Guardians are notified of the 
ESOL program services to be received by the student within 30 days after the beginning 
of the school year.  This notification will include the following: 

 the reasons for the identification of the student as limited-English proficient and 
the need for placement in an English language instruction educational program 

 the student’s level of English proficiency; how such level was assessed; and the 
status of the student’s academic achievement 

 the method of program instruction 

 how the program will meet the educational strengths and needs of the student 

 how the program will specifically help the student learn English and meet age-
appropriate academic achievement standards for grade promotion and graduation 

 the specific exit requirements for the programs; the expected date of transition 
from the program into regular classrooms; and the expected date of graduation 
from high school, if appropriate 

 if applicable, how the program meets objectives of the student’s individualized 
education plan (IEP) 

 
Specifically, the following information pertaining to parental rights will also be provided 
in writing: 
 

 the right of the parents to have their child immediately removed, upon their 
request, from the English language instruction educational program 



33 

 

 the options that parents have to decline to enroll their child in an English language 
instruction educational program or to choose another program or method of 
instruction if another program or method is available  

 the assistance that will be provided for parents in selecting from among various 
programs and methods of instruction if more than one program or method is 
offered by the LEA. 

 

Student Waivers 

If a parent/guardian does not want to take advantage of services provided by the ESOL 
program, the parent/guardian must sign a form in order to document that the ESOL 
program services were offered and refused.  This waiver means that students do not have 
to be pulled for services. However, the child should still have an EL plan, his/her progress 
should be monitored, and additional help must be offered if the child is not making 
adequate progress.  This form will be kept in the student’s permanent record. If a parent 
chooses to withdraw his or her child from the ESOL program, additional documentation 
must be signed and kept in the student’s permanent file.   

Student Evaluation System 
On an annual basis, the LEA must ensure that each school evaluates and documents the 
progress of each EL student’s acquisition of English and their academic progress. 
Monitoring is necessary while students are in the English language instruction 
educational program as well as after they exit the program. Comprehensive and 
comparable data on all students are needed to evaluate the success of students in 
obtaining an effective and appropriate education. Ideally, maintaining these data in a 
computerized database will facilitate monitoring. Data on current and former students 
should be maintained as part of a system that includes information on all students. This 
allows comparisons to be made between EL and native English speaking peers in 
mainstream programs. 
 
School systems should systematically maintain the following information in individual 
student records for all students identified as EL: 
 

 assessment data (standardized tests taken, scores, and dates) 

 academic data (courses taken, grades, attendance, promotion/retention) 

 Powerschool components for ELs 

 educational history 

 results of sight and hearing tests 

 physical conditions that may affect learning 

 classroom observations and anecdotal records by teachers 

 enrollment history and criteria used for placement in special services (ESOL 
services, speech therapy, special education, gifted, other) 
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Grades and Grading Systems 

Teachers are encouraged to maintain high expectations for student learning and should 
accommodate and adapt lessons and assignments so that ELs can progress.  However, a 
student may not be assigned a failing grade in a content area on the basis of lack of 
English language proficiency.  Appropriate grading should be based upon appropriate 
instructional accommodations.  If the student has more than one teacher, each subject 
area teacher must complete an accommodation plan.  This is not the ESOL teacher’s 
responsibility.   

It may be more appropriate for beginning ELs to receive alternate progress monitoring 
grades such as S for Satisfactory, I for Improving, or N for Needs Improvement.  
Alternative assessment is a preferred option for EL students.  Implementation of 
alternative assessments includes, but is not limited to, asking students to prepare 
portfolios, present projects or oral reports, make lists or rubrics and other products that 
express what students have learned. 

Students in grades 9-12 must be given the opportunity to earn credits toward 
graduation.  Students should be given grades on work done with modifications and 
accommodations.  Teachers are often concerned about their responsibility for the state 
course of study and preparation for the South Carolina High School Graduation Exam.  
They must keep in mind that EL students work under a dual burden:  learning a new 
language and learning new content in a language they have not yet mastered. 

Teachers must follow these guidelines: 

 ELs must receive accommodations of content work when needed 

 Grading is based on accommodated work 

 ELs must not be failed on the basis of lack of English language proficiency 

 Grades placed in a student’s cumulative folder must reflect the student’s 
academic achievement on grade level academic content and student academic 
achievement standards. 

 When assigning a grade on the report card, the teacher should designate that 
the student is not fully proficient in English by adding this comment to the 
report card: 

              “This grade is based upon EL accommodated work.” 
  
 
 

 

Promotion/Retention 
 

Promotion/Retention decisions regarding ELs are subject to the mandates of the United 
States Department of Education, the South Carolina General Assembly, the South 
Carolina Department of Education, and the Board of Trustees of Clarendon School 
District Two. When these mandates overlap or are found to be conflicting, those standards 
that affirm equal educational access for National Origin Minority students whose primary 
language is other than English will prevail. 
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English language learners should be expected to meet the same educational requirements 
as other students; however, students who struggle with both language and content 
simultaneously need more time than is traditionally given to native English speakers. 

ELs should not be retained in a grade based solely on lack of proficiency in the English 
language.  This means that standardized test scores or grades from the classroom, if 
measured on the same scale as their English-speaking peers, are not an accurate reflection 
of the students’ ability and therefore should not be the major determiner in holding these 
students back in a grade.  As a general rule, a student whose first language is other than 
English, should be promoted along with age-level peers.  S/He should not be graded on 
the same scale as peers for at least the first two years of school in the United States. 

The use of the traditional grading system is often inappropriate for ELs. In classes where 
an alternative evaluation is more realistic, such as modified objectives, authentic 
assessment, and delayed grading, the promotion/retention policy of Clarendon School 
District Two can be modified. In some instances, an EL’s academic problems may not be 
related to second language deficiencies; however, all decisions on promotion/retention 
will be made collaboratively by the building principal, guidance counselor, classroom 
teacher, and the ESOL teacher. 
 
If an ESOL student is being considered for retention, the teacher must provide sufficient 
documentation to show that an accommodation plan has been in place and followed for 
the entire time the student was in class.  The plan must show appropriate 
accommodations. 
 

 
Programs for Exceptional Students 

Clarendon School District Two provides all ESOL students access to instructional 
programs and related services as well as student support programs on the same basis that 
they are available to other students in the district. This also includes services covered 
under Title I, Part A (Basic Programs), Title I, Part C (Migrant Education Program), Title 
X (Education of Homeless Children and Youth) and IDEA and Section 504 regulations. 
All students have equal access to programs for which they qualify.  These programs 
include, but are not limited to, pre-school programs, career/technical programs, special 
education programs, gifted and talented programs, and extracurricular activities. 

Special Education 

If after consistent language accommodations and instructional modifications have been 
attempted for a reasonable amount of time, an EL continues to have difficulty mastering 
specific skills, the student should be referred to the School Intervention Team (SIT).  This 
team consists of the principal or assistant principal, guidance counselor or instructional 
specialist, special education teacher, regular education teacher, and referring teacher (if 
different from regular education teacher).  The ESOL teacher or assistant should be a 
member of the School Intervention Team when discussing the needs of ELs.  After the SIT 
reviews all available information pertaining to the student, one of two things may happen: 

 The SIT may recommend additional modifications for the classroom. If these 
modifications are successful, the student may be served successfully in the general 



36 

 

education classroom with the recommended modifications in place. If the 
additional accommodations are not successful, the SIT can then make a referral 
for special education testing. 

 The SIT may determine the severity of the problem is such that a referral to special 
education may be made to determine if the student has a specific disability. Once 
a referral is made to special education, testing is completed to determine if the 
student qualifies as a student with a disability under the Individuals with 
Disabilities Education program. 

When an EL is referred to special education, attempts will be made to conduct the 
assessment in the student’s native language or through a translator. If for some reason 
this is not possible, or not advisable, a nonverbal instrument will be administered. 
Information gleaned from a parent interview regarding the student’s development will 
also be considered. Every effort will be made to ensure that no child is placed in special 
education because of language difficulties, rather than due to disability. 

Eligible students who score in the applicable categories will have a placement meeting 
before they enter the special education program. Appropriate personnel, such as 
classroom teachers, the ESOL teacher or assistant, the resource teacher, the school 
psychologist, the guidance counselor, the instructional specialist, the principal, and the 
parents should attend the meeting. If available, an interpreter will be provided for the 
parents. 

Students who qualify for special education services will also continue to receive ESOL 
services. They will be monitored for language acquisition. Their language needs will be 
addressed in IEP.   

 

Procedural Safeguards Available to Parents of Children with Disabilities 
Please refer to the “Parent Handbook” that is found in Clarendon School District Two’s 
Guide to Special Services. 

 

Gifted and Talented  

Referral 

Parents, a classroom teacher, or an ESOL teacher or assistant may nominate an EL 
student for the Gifted and Talented Program. 

Evaluation 

A nonverbal aptitude test is administered by the Gifted and Talented Program. Multiple 
levels are available to accommodate the students. Achievement Level Tests are 
administered to students in the fall and spring and are reviewed by school level and 
district level staff to identify qualifying students.  PASS scores are also reviewed.  The 
Gifted and Talented staff will also consult with the classroom and ESOL teachers 
concerning the student’s grades and behavior. 



37 

 

Eligibility 

Students may be eligible for the Gifted and Talented Program by the following: 
 
Dimension A – Reasoning Abilities:  Test of Academic Aptitude 

 At or above 93rd national age percentile on verbal/linguistic, 
quantitative/mathematical, non-verbal, and/or a composite score 

 For aptitude scores alone, a composite score of 96 or higher may be used as the 
sole criterion for placement in grades 3-10 

Dimension B – Achievement:  Test of Academic Achievement 

 At or above 94th percentile on reading comprehension and/or math 
concepts/problem solving 

 Advanced status on PASS on the reading portion of the English/language arts 
and/or mathematics portion 

Dimension C – Academic Performance:   Performance Tasks 

 At or above performance standard of 16 on verbal or non-verbal for grade three, 
18 on verbal or non-verbal for grade four, 16 on verbal or 22 on non-verbal for 
grade five, 18 on verbal or 25 on non-verbal for grade six on SC Performance 
Tasks 

 At or above 3.75 (on a 4-0 scale) grade point average for grades 7-12 
 
Students who meet the eligibility criteria in at least two out of three dimensions are 
eligible for gifted and talented service. 

Students who qualify for the Gifted and Talented Program will also continue to receive 
ESOL services and will be monitored for language acquisition by the ESOL teachers.  
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Step 5:   Staff Qualifications and Responsibilities 

Clarendon School District Two is committed to meeting the needs of a growing EL 
population and will employ and maintain sufficient staff to provide students with an equal 
educational opportunity.  Teachers have appropriate certification in their field and have 
ESOL endorsement or are enrolled in required courses leading to endorsement.  The 
district will provide documentation to show that the certified teachers have the add-on 
ESOL certificate or are working towards certification in ESOL. The school system has in 
place a process to ensure that it employs the number of staff required to maintain an 
effective ESOL program. 

ESOL teacher certification is at the fifth-year level. Initial certification in another area is 
required. Requirements for admission to the program of studies include at least 
baccalaureate-level certification in a teaching field. The South Carolina State Board of 
Education has standards for the approval of ESOL teacher education programs at the 
graduate level, and persons who complete approved ESOL programs earn the ESOL Add-
On Certificate.  
 
ESOL teachers of Kindergarten through twellfth grades are appropriately certified with 

a. Regular Elementary, Middle, or High School Certification 
b. ESOL Certification or working toward certification using a 

completion schedule developed by the LEA 
 
All non-certified personnel working in an ESOL program must work under the 
supervision of a certified teacher. Instructional paraprofessionals are not to be given 
direct responsibility for teaching and/or supervising students. These paraprofessionals 
must meet the “highly qualified” standards in Title I law (Sec. 1119, c.). 
 
Any core academic subject teacher and/or instructional paraprofessional who works in a 
program supported by funds under Title I, Part A, must meet the qualifications prescribed 
in No Child Left Behind Act of 2001, (NCLB) Title I, Part A, Section 119. The “highly 
qualified” teacher requirements in Title I, Part A, Section 1119 (a-g) do not apply to an 
appropriately state-certified teacher whose assignment is solely to teach English language 
acquisition. 
 
Any teacher who has responsibility for core academic subject instruction for any portion 
of the school day must meet the NCLB highly qualified teacher requirements through one 
or more options described in the South Carolina Model for Identifying Highly Qualified 
Teachers (latest date). 
 
 
The ESOL Coordinator – District Level: 

 recommends, implements, and maintains program policies, procedures, 
schedules, and budgets 

 ascertains that the goals and requirements of the program are met 
 supervises annual system-wide Home Language Survey of national origin minority 

students 
 supervises English proficiency testing, including ordering of testing materials, 

dissemination, development, and maintenance of test records 
 coordinates ESOL services with all other departments of the school system 
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 plans staff development activities 
 meets regularly with program staff and other school system administrators 
 oversees the preparation and dissemination of program communications such as 

brochures, videotapes and newsletters 
 coordinates and disseminates project reports. 

The Principal will ensure: 
 an ESOL coordinator is designated at the school level to oversee EL initiatives and 

student concerns 
 ESOL personnel with appropriate qualifications are recommended for hire 
 a home language survey form that includes language background information is 

completed for each student enrolling in the District and maintained in the 
cumulative folder 

 faculty and staff are informed of EL initiatives and services in the school and 
understand the nature of OCR (Office for Civil Rights) regulations for 
accommodating EL students 

 an in-service on classroom teacher responsibilities for working with ESL and EL 
students is conducted for the entire faculty 

 appropriate information is entered on the system database and transferred 
electronically to the appropriate field for retrieval later 

 the ESOL teacher serving the school is informed of new arrivals 
 appropriate space is provided for instruction 
 students are served and provided with equal educational opportunities 
 students have schedules that allow them to attend ESOL classes 
 students who have exited the ESOL program are monitored for two school years 

following their removal from EL services 
 necessary records are maintained 
 a process is in place for identifying potential social or academic problems that may 

affect student performance 
 guidance counseling is available to students to promote their proper educational 

and personal development 
 teachers have Accommodations Plans as well as Academic Plans  (see EL 

Conference Record/Notes) for all EL students and parents and students have 
participated in the development of the plans, as appropriate.  

The ESOL Teacher: 
 enforces policies and regulations as established by the Board of Education  
 creates and maintains an instructional climate that is conducive to learning  
 assists with the identification of ELs using appropriate assessment instruments 
 plans and implements ESOL instruction based on diagnosed needs of each 

individual student 
 evaluates student performance in the ESOL class and provides mainstream 

teachers with input regarding progress 
 maintains individual student folders on each student attending the ESOL class 

(work samples, tests, grade, etc.)  
 attends scheduled staff development programs that teach ESOL strategies and 

methodology 
 assists in providing computer input of all national origin minority students 
 works to assist students in understanding American culture and encourages 

mainstream students to understand other cultures 
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 functions as a resource member of the local school staff 
 assists school personnel in working with ELs and families 
 conducts in-service training for staff on ESOL intervention and instructional 

strategies 
 assists regular classroom teachers in the design of an Accommodations Plan for 

each EL student. 

The ESOL Assistant (if available): 
 works under the direction and supervision of an ESOL teacher 
 enforces policies and regulations as established by the Board of Education 
 creates and maintains an instructional climate that is conducive to learning  
 implements ESOL instruction based on diagnosed needs of each individual student 
 provides ESOL teacher with input regarding progress of EL students 
 maintains individual student folders on each student attending the ESOL class 

(work samples, tests, grade, etc.) 
 attends scheduled staff development programs that teach ESOL strategies and 

methodology 
 provides information on EL students to ESOL school coordinator when requested 
 works to assist students in understanding American culture and encourages 

mainstream students to understand other cultures 
 functions as a resource member of the local school staff 
 assists ESOL teacher in the design of an Accommodations Plan as well as an 

Academic Plan for each EL student. 

The Regular Education Teacher(s): 
 are responsible for making their classroom instruction accessible, even for 

students at a beginning level of English proficiency 
 assess students in such a way that does not discriminate against them on the basis 

of their language proficiency  
 communicates closely with the ESOL teacher regarding the student’s progress and 

class assignments  
 provides required information to the ESOL teacher or assistant for completing 

reports to state and federal agencies 
 takes advantage of district-sponsored staff development opportunities to increase 

understanding of students’ needs and learns effective ESOL strategies 
 includes ESOL accommodations within yearly long range plans 

 designs Academic Plans for all EL students 
 use of standards along with appropriate accommodations and modifications 

should be documented. 
 

 
The PowerSchool Student Data Coordinators: 

 are responsible for entering student data into PowerSchool and updating 
information as necessary 

 assist the ESOL teacher in gaining access to student information that is relevant 
and necessary to perform certain job functions.  
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School Testing Coordinators: 

 ensure EL students are included in standardized testing and that appropriate 
accommodations are provided for those tests 

 coordinate the annual administration of the ACCESS for ELs assessment and 
have the final word on all issues dealing with testing and should be consulted 
when questions arise. 

 
School Secretaries, Counselors, Receptionists, Nurses, Cafeteria Staff and 
all other employees: 

 are responsible for communicating with parents in a language they can 
understand and contributing to a friendly and wellcoming environment for 
families of other cultures. 

 responsible for creating an inviting atmosphere for all students 

 avoid creating an atmosphere that could discourage a family from registering 
their children for school or causing them to feel like they are not wellcomed 
members of our community. 

 

 

Step 6:   Exiting Students from ESOL Support Services  
 

 
As students progress in their English language development, less services should be 
required.  This allows students to join the general population with as little segregation as 
is necessary to develop English language skills.  Students should move from receiving 
daily services to less frequent services, and eventually consultative services.  But per 
state policy, an EL cannot transition (exit) from the ESOL Program completely until 
they have met specific requirements. 
 
A student will exit the ESOL program’s services only when she or he has passed the 
ACCESS for ELs assessment with a composite score of 4.8 or higher and all four domain 
scores of 4.0 or higher (speaking, listening, reading and writing). Currently per SC 
guidelines, she or he will be assigned an English Proficiency code of “P1,” and the 
student will be considered “Exited, Year 1.” Schools should send home the ACCESS 
award letter to notify and congratulate the family!  The student will no longer need to 
participate in ACCESS, but his or her state wide testing scores will still be counted for 
four years as part of the school’s EL subgroup for reporting purposes. 
 
These exited students must still be monitored to ensure no further ESOL services are 
needed.  This process includes monitoring grades and standardized test scores, as well 
as quarterly communication between ESOL and classroom teachers.  An Exited Student 
Monitoring Form must be kept for each student in their ESOL File.  A Content Area 
Progress Report can also be sent for further clarification to help with the monitoring 
process.  After a student has been monitored for one academic year, she or he will be 
assigned an English Proficiency code of “P2,” or “Exited, Year 2.”  After this, students 
will continue on as a “P3” (Year 3) and finally a “P4” (Year 4). 
 
If the student is performing well academically, no other criteria need to be met in order 
to be coded an English Proficiency of 8 after the four years of monitoring.   
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At the point of completing the four years of monitoring, a student’s test scores will no 
longer be included in the school’s EL subgroup, and the student will be out completely 
from under the ESOL umbrELa of services and monitoring.  They will remain an English 
Proficiency 8 until graduation, unless it is determined by faculty and parents that a child 
still struggles linguistically.  In this rare case, students can be brought back into the 
program as long as clear reasons are documented and parent approval is secured. 

 
 
 

Step 7:    Monitoring Success of Former EL Students 

It is important for regular classroom teachers to note the progress of each exited student.  
The full process of follow-up and post-exit monitoring is a school 
responsibility. 

After a student is exited from the English language instruction education program, a 
follow-up review should be made and documented within the first two weeks.  The 
purpose of the review is to verify that the student can function academically and socially 
in the new setting.  Periodic monitoring should continue for four years.  At the end of each 
progress-reporting period, a designated staff person should contact teachers in the 
student’s regular classes to: 

 Determine if the student is adjusting and succeeding academically 

 Verify that the student is sustaining the criteria used to exit from the English 
language instruction educational program 

 Identify any academic or other needs 

Progress monitoring may include: 

 Review of grades 

 Review of formal and informal student assessment results 

 Review of student work samples 

 Interviews with the student 

 Interviews with the student’s parent(s) or guardian(s) 

Step 8:  Program Evaluation  

The goal of Clarendon School District Two is to provide equal educational opportunities 
to students who have a primary or home language other than English and who are Limited 
English Proficient or Non-English Proficient. The school system is committed to 
conducting an ongoing evaluation of the ESOL program to ensure that this goal is met. 
The English Learner Program Assessment (ELPA) along with data from ELDA, PASS, 
HSAP, MAP, and other assessments will be used. Both formal and informal evaluations 
of the program will be utilized to determine progress in meeting this goal.  In addition, 
ongoing formative and summative assessment will be conducted by ESOL and 
mainstream teachers to better tailor ESOL and regular education programming to the 
individual needs of the ELs.   
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Data will be compiled throughout the year and evaluated at the end of each school year to 
determine program strengths and weaknesses. Additional information will be obtained 
from the Clarendon Two EL Advisory Committee as well as from parent and student 
surveys. Data will be compiled into a system report.  The ESOL teacher/coordinator, 
principals, and central office personnel will then use this information to develop a plan of 
action for the upcoming school year identifying any deficiencies that need to be 
addressed.  Methods that may be used, but are not limited to, include the following: 

 workshops  
 in-service for ESOL and regular staff 
 purchasing updated and/or new materials and teaching supplies 
 employing additional staff 
 research on specific areas that need to be addressed. 

Data to be collected each year will include the following: 

 assurance that Home Language Surveys are on file for all students  
 number of students placed into ESOL program 
 teacher, student, and parent feedback 
 number of ELs enrolled in Gifted/Talented Program 
 number of ELs enrolled in special education 
 number of ELs enrolled in vocational programs  
 number of ELs enrolled in summer school 
 number of ELs to exit ESOL program including:  

o name of student by school;  
o date ESOL services began; 
o age at entry; 
o date ESOL services began; 
o  ELDA score 

o grade level at entry; 
o entry level W-APT score; 
o date of exit;  
o grade level at exit;   
o ALT or PASS scores at exit 

 number of students graduating from high school 
 number of students dropping out 
 description of staff development training activities in teaching strategies for 

working with ELs, copies of sign-in sheets, and evaluations of training. 
 
After a student is exited from the English language instruction educational program, a 
follow-up review should be made and documented within the first ten days of school. The 
purpose of the review is to verify that the student can function academically and socially 
in the new setting. Periodic monitoring should continue for two years. At the end of each 
progress-reporting period, a designated staff person should contact teachers in the 
student’s regular classes to: 
 

 find out if the student is adjusting and succeeding academically 

 verify that the student is sustaining the criteria used to exit from the English 
language instruction educational program 

 identify academic or other needs. 
 
Progress monitoring may include: 

 review of grades 

 review of formal and informal student assessment results 

 review of student work samples 
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 interviews with the student 

 interviews with the student’s parent(s) or guardian(s). 
 

LEAs should also evaluate longitudinal data that compares the academic progress of those 
who have exited the English language instruction educational program, with that of other 
English-proficient students. 
 
Per state department practice, every district in South Carolina is audited every three 
years to ensure program effectiveness.  The state may also monitor districts at other 
times as necessary and will provide guidance to LEAs in serving ELs and their families. 
 
We follow the Office for Civil Rights and Department of Justice’s general guidance on 
evaluating our program found in Dear Colleague letters and in the 2015 Toolkit.  We use 
the flowchart provided by OCR to help us navigate program changes: 

 

Collect information on the following areas: 

 Implementation of the EL program 

 Effectiveness of the EL program in meeting its goals for students 

o English language development 

o Ability to participate meaningfully in the educational program 

 Appropriate input from knowledgeable persons and other stakeholders 

 

Review information and compare to goals for the EL program 

 

 

 
 

 

The review shows that the EL program is 

successful and EL program goals are being 

met 
 

 
The review shows program deficiencies 

with respect to meeting established 

program goals 
 

 

 

 
 

 

 

 

 

Design EL program modifications and 

improvements that address the program 

concerns identified during the review of 

the information 
 

 

 

 
 

 

No EL program modifications are required 
 

 Implement EL program modifications and 

improvements 
  

 

 
 

 

The district conducts periodic evaluations of the effectiveness of its EL program 
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Clarendon School District Two ESOL Program Evaluation 
 

The following forms provide schools and Clarendon Two with information that is essential to 

evaluation of the program and planning for future programs.  

 

OBJECTIVE PROCEDURE (S) DOCUMENTATION PERSON (S) 
RESPONSIBLE 

1. To identify all students whose 
native language is other than 
English. 

Administer Home Language 
Survey to every student upon 
initial enrollment. 

Home Language Survey in 
permanent record for all 
students in district 

Secretaries, counselors, 
or other designated 
persons, parents 

2. To assess all students whose 
native language is other than 
English. 

Administer Language 
Screener to all potential EL 
students during the first 10 
school days following 
enrollment. 

Language Screener (W-
APT) 

ESOL teachers 

3. To provide ESOL instruction 
to all students who do not 
understand, speak, read, or 
write English. 

Provide NEP and EL students 
in grades K-8 at least pullout 
instruction 3-4 periods per 
week and EL students in 
grades 9-12 at least pullout 
instruction 2 periods per 
week.  
 
Monitor FES students to 
ensure their success in the 
regular classroom setting. 

ESOL class rosters, student 
records, schedules, and 
FTE counts 

ESOL teachers, regular 
teachers,  instructional 
specialists, principals 

4. To assess and monitor the 
academic progress of language 
minority students in the 
district with an ongoing 
evaluation process. 

Determine achievement of EL 
students (grades, MAP 
scores), consultation with 
regular teachers. 

Report cards, achievement 
test scores, MAP,PASS, 
SCREADY , progress 
reports, EOC, ACCESS 

ESOL teachers, regular 
teachers, instructional 
specialists, principals, 
parents 

5. To develop the skills of 
listening, speaking, reading, 
and writing through an ESOL 
intervention curriculum.  

Implement an intervention 
curriculum based on WIDA 
standards and Can Do Charts 
for K-12 English language 
learners; use descriptors and 
progress indicators from 
these standards as means for 
determining growth of ELS in 
areas of listening, speaking, 
reading, and writing. 

Long-Range & Short-Range 
Plans for EL Instruction, 
report cards,  achievement 
test scores, MAP, PASS, 
SCREADY, progress 
reports, or exit forms, 
ACCESS results 

ESOL teachers, regular 
teachers, counselors, 
instructional 
specialists 

6. To create a learning 
environment that will provide 
for cognitive and affective 
needs. 

Provide ESOL services by a 
certified teacher possessing 
adequate resources or 
assistants working under the 
direct supervision of a 
certified teacher. 

Evidence of certified 
personnel providing 
services to EL 

ESOL coordinator or 
district office 
appointee, principals 

7. To exit students from the 
program when their language 
abilities are educationally 
appropriate for the 
mainstream classroom (i.e., 
student achieving at grade 
level). 

 

Assess EL students’ English 
language skills following state 
guidelines. 

 

 

 

Criteria listed for English 
proficiency tests, 
achievement test scores, 
exit forms, evaluation of 
classroom performance, EL 
Conference Record/Notes 

ESOL teachers, regular 
teachers, counselors, 
instructional 
specialists, parents 
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8. To readmit students who 
demonstrate a continued need 
for ESOL support. 

Evaluate exited students’ 
classroom performance. 

Report cards, students 
records, EL Conference 
Record/Notes, 
achievement test scores 

ESOL teachers, regular 
teachers, counselors, 
instructional 
specialists, principals, 
parents 

9. To support the curriculum and 
instruction of the regular 
classroom as appropriate to 
the developmental stage of 
the student. 

Modify content appropriate 
for student’s developmental 
stage through collaboration 
of ESOL teachers and other 
teachers. 

Student progress, report 
cards, permanent records 

ESOL teachers, regular 
teachers, principals 
instructional 
specialists 

10. To provide staff development 
in appropriate instructional 
and assessment strategies for 
principals, instructional 
specialists, guidance 
counselors, teachers, and 
other school staff. 

Enroll participants in staff 
development, in-service 
training, conferences, etc. 
pertaining to the education of 
EL students. 

Staff development files 
(staff development rosters 
and evaluations of 
presentations) 

ESOL coordinator, 
staff development 
coordinator 

11. To communicate instructional 
goals and expectations to 
parents and encourage them 
to support their children’s 
progress. 

Translation of written 
correspondence into native 
language of parent; home 
visits; parent/teacher 
conferences. 

Log of parent contacts. ESOL teachers, 
principals, counselors, 
instructional 
specialists 

12. To hire and maintain 
sufficient staff to provide EL 
students with an equal 
educational opportunity. 

Employ certified staff based 
on number of EL students 
identified and levels of need. 

Teacher certification, 
teacher evaluation(s) using 
SC teacher assessment 
instrument 

ESOL coordinator, 
principals, 
superintendent. 
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Title III Program Evaluation: District  
 

We must ensure that our programs whether small or large are in fact effective since school districts 

are being held accountable for their language acquisition (ESSA Accountability measures). How 

do we help students meet the language and academic requirements at the same time? 

 

 As each district begins to assess its programming for EL students, it is important to remember 3 

main points: 

 

 It takes the entire district, including administrators to address English language learners’ 

needs. English Language Learners are within the school and school system, not just in a 

“program”. 

 English language learners need structured opportunities based on assessment data in order 

to build their skills and create a foundation for future learning. 

 Professional Development on best practices for English language instruction is key to a 

successful district ESOL program. 

 Parents and the community are an integral part of the process of educating and serving the 

ESOL population. 

 

Please evaluate your programs and services for EL students. It is essential that the district keep 

accurate and up-to-date data for each EL student.  EL student growth should be measured through 

language proficiency testing, as well as academic content testing and classroom grades. 

 

 

 

 

 

 

DISTRICT LEVEL EVALUATION 

 

Yes No Evidence 

 

1. Analyze Annual progress in English-language proficiency. (ESSA ELP) 

 

   

 

2. Analyze Progress in achieving academic standards.  (SCREADY & 

SCPASS) 

   

3. Provide Inventory of ESOL materials and monitoring of its 

implementation. 
   

4.  What are the scientifically based research activities provided for the EL 

subgroup and how effective is the implementation? How is this 

effectiveness measured for each activity?  

   

5. How does the district meet the needs of ELs who also have learning 

disabilities? Who is involved in writing linguistically appropriate goals and 

objectives? If determined by the Individualized Educational Program (IEP) 

team, how are English language Special Education services provided?  

   

6.  What professional development training have classroom teachers, 

principals, administrators, paraprofessionals and other support staff 

received in curricula, assessment measures, instructional strategies and 

method of instruction to address the needs of ESOL students?  

   

7.  What involvement and outreach activities have been offered to 

parents/guardians to help them actively support the education of their 

children?  
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Title III Program Evaluation: School 

 

School _______________________     Date ____________________ 

 

We must ensure that our ESOL programs are in fact effective since school districts are being held 

accountable for their language acquisition and knowledge of academic content area and graduation 

rate. How do we help students meet the language and academic requirements at the same time? 

 

 As each school begins to assess its programming for English language learners, it is important to 

remember 3 main points: 

 

 It takes the whole school, including administrators to address English language learners. 

English language learners are within the school and school system, not just in a 

“program”. 

 

 It takes educators willing and able to give differentiated instruction to meet the needs of 

English language learners. English language learners are required to have content area 

instruction and are in regular classrooms in most districts. 

 

 All students will succeed if kept to high expectations. English language learners are not 

necessarily limited in education. 

 

Please use the following questions below to evaluate your programs and services for EL students. 

It is essential that each school keep accurate and up-to-date data for each EL student.  EL student 

growth should be measured through language proficiency testing, as well as academic content 

testing and classroom grades.   

 

Initial Questions Yes No Evidence 

 

IDENTIFICATION and ASSESSMENT 

 

   

Is the school aware of the District’s EL Plan?  Is the EL Plan being 

implemented within the school? 

   

Is the school administration aware of the legal requirements pertaining 

to identifying and placing EL students?  Does every student have a 

Home Language Survey on file?   

   

Are all EL students being assessed using a state-approved screener for 

new students and the ACCESS in the spring?  

   

Is the school administration aware of the requirement to address the 

individual needs of each EL student? 

   

Do EL students have an Individualized Accommodations Plan if they 

are given accommodations or adaptations within the classroom and 

subsequently on assessments? 

   

Is the school using both formative and summative assessment and 

language proficiency assessment data to guide instruction for 

individual students? 
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PROGRAMMING and EDUCATIONAL APPROACHES 

 

Yes No Evidence 

Is the program addressing the needs of EL students within each 

content area (i.e. math, science, as well as language acquisition)? 

   

Is the entire faculty and administration aware of the EL students and 

their needs within the school? 

   

Are all teachers utilizing the WIDA Standards as a tool and entry 

point in teaching EL students?   

   

Are the EL students placed in pull out ESOL classes? If so, are they 

learning content area vocabulary and skills? 

   

If EL students are taught within the classroom, are they receiving 

additional assistance with language instruction?  Are EL students 

being served within the regular classroom? 

   

Are EL students learning content knowledge and skills, as well as 

making progress in learning the English language? 

   

Is the curriculum for EL students challenging and academically based?    

Does the district have a plan in place for content instruction for EL 

students? Will EL students learn throughout their content classes?  

   

Is your school/district providing before/after or summer school 

programs for EL students? 

   

Do the district and school make it a priority to allocate district funding 

to serve EL students? 

   

 

STAFFING and PROFESSIONAL DEVELOPMENT 

 

   

Do regular classroom teachers and ESOL teachers have the resources, 

skills and knowledge to address the needs of EL students in their 

classroom? 

   

Are content teachers trained in specific methodologies to target EL 

students? 

   

If ESOL teachers are teaching content area, do they have certification 

in the specific content area, as well as their ESOL certification? 

   

Are middle and high school EL students receiving specific attention in 

each class? 

   

Is there an accountability plan in place for all teachers to take 

ownership of the EL students in their classroom and serve them with 

effective instructional practices? 

   

Is the administration of the school encouraging of all teachers to 

implement effective teaching practices for EL students? 

   

Does the school have mainly certified personnel serving EL students?      

 

PARENTAL INVOLVEMENT 

 

   

Are parents of EL students given notifications in their home language?    

Are parents of EL students included in decisions within the school?      

Are parents informed and given educational information regarding the 

school system and how to help their children at home? 
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Are parent involvement activities conducted by the district/school?    

 

PROGRAM EVALUATION and REVIEW 
 

   

Is the school keeping complete data for each student in order to 

calculate growth in language proficiency from year to year? 

   

Is the school evaluating the programs and services annually?      

Is the district monitoring services, determining if they are effective, 

and making changes if necessary? 

   

 

DESCRIPTION OF PROGRESS MADE BY ELS 

 

   

Are EL students making adequate progress in learning English and 

meeting academic standards? 

   

Are former EL (exited) students making adequate progress in meeting 

state academic content and student achievement standards for each of 

the two years after they no longer receive ESOL services? 
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Staff Development for All School Administrators and School 
Personnel 
 
A strong professional development component and appropriate instructional materials 
provide solid support for high standards for all students. High standards for the education 
of EL students cannot exist without high standards for professional development. 
Professional development should be based on the principles of effective staff development 
and be supported by current research. As always, professional development should be 
sustained, ongoing, and specific, rather than one-shot, episodic in-service sessions. 
Section 3115(c)(2) of Title III, Part A, states that each LEA shall provide high-quality 
professional development to classroom teachers, including teachers in mainstream 
classrooms, principals, administrators, and other school or community based personnel. 
Professional development activities should be: 
 

 designed to improve the instruction and assessment of EL students 

 designed to enhance the ability of teachers to understand and use curricula, 
assessment measures, and instruction strategies for EL students 

 based on scientifically based research demonstrating the effectiveness of the 
professional development in increasing students’ English proficiency or 
substantially increasing the content knowledge, teaching knowledge, and teaching 
skills 

 of sufficient intensity and duration to have a positive and lasting impact on the 
teachers’ performance in the classroom. 

 
While topics for professional development should be specific to curricula and 
methodologies and should be identified in response to specific staff needs, the following 
list represents common identified topics to enhance services to EL students: 
 

 Identification of EL students 

 Cross-cultural issues in the identification and placement of EL students 

 Issues in conducting a thorough language assessment 

 Administering and scoring language proficiency tests 

 Establishing and implementing an effective ESOL Committee 

 Encouraging parent and family involvement in school 

 Curriculum-based assessment 

 Procedures for communicating with parents of EL students 

 Building strong assessment committees 

 Student observation techniques 

 Non-discriminatory assessment 

 Effective instructional practices for EL students 

 Sheltered English instruction 

 Initial instruction for newcomers 

 The identification and assessment of EL students with learning difficulties 

 Communication and coordination between ESOL and content-area teachers 

 Ensuring educational equity for all students. 
 
Clarendon School District Two is committed to providing appropriate 
resources/materials and staff development opportunities for all teachers and staff to 
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increase their knowledge of appropriate strategies to help our EL students be successful.  
ESOL teachers, ESOL assistants, as well as regular and special education teachers, are 
surveyed periodically to identify areas of training needs. In addition, the ESOL Program 
Specialist at the South Carolina Department of Education is available to consult with the 
school system and to provide technical assistance as needed. 
 
 

Student Placement and Statewide Testing 

The South Carolina State Department of Education is currently developing a policy that 
will provide local school districts with clear guidelines for the awarding of Carnegie Units 
to ELs. Until such a policy is adopted, Clarendon School District Two will take the 
following interim steps: 

 All students identified as eligible for EL services will be given Screener (W-APT test).  
Non-English speaking students will be given the formal language assessment.  If the 
student is unable to perform, it will be documented that an “attempt” was made. 

 The guidance counselor assigned to ELs will place the student according to the 
following guidelines:  

o students should be placed in classrooms with their age peers  
o the student’s transcript, if available, should be evaluated by guidance and 

EL personnel to determine credits that may be transferred  
o in the absence of an official transcript, students who wish to earn credits 

for the South Carolina diploma should be placed in English I 
o courses should be selected to give the student maximum probability of 

passing based on his/her ability level. Courses other than English which 
require a high level of reading and writing may be delayed until a 
subsequent year  

o students should be assigned to teachers who instruct through hands-on 
and interactive strategies, such as cooperative learning and visual aids, 
and who use alternative assessment strategies 

o after the student’s schedule is set, the classroom teacher(s) will meet with 
the ESOL teacher to determine realistic core objectives the student will be 
expected to master. 

 English objectives may be demonstrated over several years. A student may continue 
to work on English I objectives during English II, III, and IV. S/He may receive credit 
for English I and be placed in English II after mastering stipulated objectives for 
English I with the expectation that all objectives will be mastered before s/he receives 
credit for English IV. The student will compile a portfolio demonstrating his progress 
toward mastery of language arts objectives.  

 If students transfer to other schools, a summary of the student’s portfolio and a list of 
Clarendon School District Two’s promotion criteria will be prepared by the ESOL 
teacher and sent to the receiving school.  

 A student who masters course objectives as stipulated will receive a Carnegie Unit, 
even though these objectives are not as comprehensive as those required of native 
speakers and even though his/her mastery has been demonstrated through alternative 
assessment.  

 Prior to graduation, students will master all core objectives in courses that are 
required for the South Carolina diploma and pass the specified portions of the Exit 
Exam.  
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 The principal or other school personnel will clearly communicate the school’s 
expectations to the parents. 

 

State Mandated Assessments 
 

The South Carolina Education Accountability Act has set high standards for all students 
and holds schools and LEAs accountable for reaching those standards. The SCDE requires 
participation of all students in the South Carolina Student Assessment Program. 
Requirements and guidelines for the state’s assessment system are distributed regularly, 
and training is provided at least annually to LEA test coordinators. The SCDE periodically 
provides update training and print communications to LEA superintendents, test 
coordinators, and federal programs coordinators. Please retain the correspondence for 
future reference. 
 
Administration of all student assessments shall be according to established guidelines and 
procedures. The current policy is included in the Test Administration Manuals for each 
state test. States, LEAs, and schools must assess ALL public school students regardless 
of whether a student will be included for reporting or accountability purposes and 
regardless of the amount of time the student has been enrolled in the state, LEA, or school 
as provided for within the SCAW or the most recent correspondence from the SCDE. 
 
Assessment results for each EL student who participates in the state’s assessment system, 
under standard conditions or with approved accommodations, will be included in the 
calculations and determinations for academic accountability at the LEA and school levels. 
The SCDE will establish annual measurable achievement objectives for ELs and for 
students’ development and attainment of English proficiency while meeting challenging 
state academic content and student academic achievement standards as required by Title 
I, Section 1111(b)(1).  
 
Each school will be held accountable for the following: 
 

 Annual increases in the number or percentage of students making progress in 
learning English 

 Annual increases in the number or percentage of students attaining English 
proficiency by the end of each school year 

 AYP, as defined by the state, for EL students consistent with Title I, Section 
1111(b)(7) 

 The percentage of EL students who participate in the state’s student assessment 
program (Title I, Section 1111(b)(2)(I)(ii) states that not less than 95 percent of 
each school’s EL students are required to take the state’s assessments). 

 
All discrepancies between the number of students enrolled and the number of 

students tested must be documented. Title I, Section 1111(b)(7), requires LEAs to 
annually assess the English language proficiency of each EL student. Students must 
achieve annual measurable achievement objective targets for their English language 
acquisition based on the state-adopted English language development assessment. 
According to Title III, Part A, Section 3122(b), LEAs that do not meet their ESSA EL 
PROFICIENCY for two consecutive years are required to develop an improvement 
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plan (Appendix L) which will ensure that the LEA meets ESSA EL PROFICIENCY in 
the future. For LEAs that do not meet ESSA EL PROFICIENCY for four consecutive 
years, the state educational agency shall: 

 
 require such entity to modify the entity's curriculum, program, and 
  method of instruction 
 
 make a determination whether the entity shall continue to receive funds 

related to the entity's failure to meet such objectives, and require such entity to 
replace educational personnel relevant to the entity's failure to meet such  

  objectives. 

 

All EL students participate in required statewide assessment with or without 
accommodations. There are no exemptions from state assessments for EL students except 
as provided for within guidance from USED and the SC Accountability Workbook 
(SCAW). 
 
EL students will be included in the EL subgroup for the purpose of accountability, as 
defined in the SCAW, until they score at the “met” level on the required statewide 
assessments and have scored at the “fluent level” on the state English language 
proficiency test in grades 3-12. As defined in the SCAW, students in their first year in U.S. 
schools are exempted from taking the statewide English language arts assessment as long 
as they take the state English language proficiency test. They must take the statewide 
math and science assessments; however, the score will not count for AYP, as reflected in 
the Deputy Superintendent for Accountability’s memo. 
 
When students have met state requirements for English language proficiency in 
accordance with the SC Accountability Workbook (SCAW), they will be classified as 
“Exited” and will be monitored for two additional years by the LEA to confirm continued 
academic success.  

Students who re-enter the program based on poor academic performance or a reading 
score on a state assessment that does not meet the standard are required to receive EL 
services. Any students who have re-entered will not be classified as “Exited” until they 
have again met state requirements for English language proficiency in accordance with 
the SCAW. 

 

  

http://ed.sc.gov/agency/Accountability/Federal-and-State-Accountability/old/fp/title_i/documents/SouthCarolinaAccountabilityPlan.doc
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IMPORTANT AREAS FOR CONSIDERATION: 

 
Parent Communication 
 
Within 30 calendar days of the beginning of the school year, or within 10 school days of 
being placed in the ESOL program after the beginning of the year, an EL student's 
parents must be notified of the following in a language they can understand: 
 

 District Parent Notification letter- includes all federal and state required 
information found in the chart below 

 ACCESS for ELs Home reports (if available) 
 

 

After this initial communication, the district and each school should strive to 
communicate all important information to parents.  To the extent practicable, CSD2 is 
required to make every effort to ensure that all families from a non-English speaking 
background are adequately informed and connected to our school community. 
  
Examples include but are not limited to: 
 
1) Disciplinary notices 
2) Changes in scheduling 
3) School rules and regulations 
4) Parent conferences 
5) Applications for free and reduced lunch 
6) Field trip forms 
7) Health and immunization notices 
8) Other general information sent to all students. 

Parental Notification Must Include: 
 (1) why their child was identified as EL and in need of a language instruction 

educational program 
(2) their child's level of English proficiency 
(3) how his or her English proficiency was assessed 
(4) the status of their child's academic achievement 
(5) the method of instruction used in the program in which their child is, or will be, 

participating, as well as the content, instructional goals, and use of English and 
native language in this program and any others offered by the District 

(6)   how this program will meet their child's educational strengths and needs 
(7) how this program will help their children learn English and meet age-appropriate 

academic achievement standards for grade promotion and graduation 
(8) the specific exit requirements for their program and the expected rate of 

transition from the ESOL program into fully mainstreamed education, and the 
expected graduation rate from secondary school 

(9) in the case of a child with a disability, how such a program meets the objectives 
of the child's IEP 

(10) information about parental rights, including 
a) the right to have their child immediately removed from the ESOL 

program upon their request (waive/opt-out) 
b) the right to choose another program or method of instruction, if available 
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At a parent conference, for example, if a parent does not understand English, the school 
is obligated to provide an approved interpreter.  Interpreters must be qualified by the 
district or hired from a qualified agency to be approved for translating during an official 
school meeting.   
 
We have a subscription to a translation service.  In emergency situations when a 
translator or interpreter is unavailable, a school may choose to access this service, which 
provides live translation via telephone for a per-minute charge.  District ESOL staff and 
principals have access to this information and can distribute the information as needed. 
The website for this service is here.  Choice Translating is the name of the service.   
 
Interpretation and translation services are always provided free of charge to families. 
(see below).  Under no circumstance should an EL student be used to translate official 
matters, regardless of the situation.  If a family brings in a family member or friend to 
help interpret during a meeting, the district is still responsible for providing its own 
interpreter.   

For Parents:  “Notice of Language Assistance:  If you have difficulty understanding English, you 

may, free of charge, request language assistance services for this Department information by 

calling 1-800USA-LEARN (1-800-872-5327) (TTY: 1-800-877-8339), or email us at: 

Ed.Language.Assistance@ed.gov.”  

 

Grading 

All grades must reflect the student's accommodated and modified 
curriculum objectives, presentation and assessment. A regular classroom 
teacher may not: 
1) Require an EL student to do the same assignments as an English-fluent student, 

without regard for the EL student's level of English proficiency or the ability of 
limited-English proficient parents to help at home. 

2) Penalize an EL student for work missed while in ESOL class. 
3) Assign an EL student a failing grade if the reason for that failure is his or her 

limited English proficiency. 
 
A regular classroom teacher may: 
1) Set objectives and assign work that is within the student's ability level. 
2) Expect the student to do projects, assignments, homework and take tests that 

have been modified to his or her proficiency level. 
3) Expect EL students to come to class prepared to do work and to behave 

appropriately. 
4) Hold an EL student responsible for appropriate assignments to be completed in a 

reasonable amount of time. 
5) Assign an EL student a failing grade or recommend retaining a student if the 

reason for that failure is unrelated to his or her English proficiency (and is 
documented with agreement from the ESOL department with clear parental 
involvement throughout the year). 

6)        Keep evidence of modified objectives, assignments and assessments. 
 
 

http://choicetranslating.com/
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Retention 
 
A school is not allowed to retain an EL student solely on the basis of his or her limited 
English proficiency.  A school may retain an EL student for other reasons if these 
reasons have been well documented.  However, it is generally not recommended that EL 
students be retained.  Research shows that rather than helping EL students to “catch 
up,” retention increases the chance of the student dropping out later. 
 
Before any process to begin retention takes place, the classroom teacher must ensure 
that the student’s IMAP plan has been followed carefully in providing appropriate 
accommodations and modifications.  If there is no or little evidence of these 
accommodations and modifications, retention should not be considered. 
 
If there is strong evidence of providing solid instruction at the EL’s level and the school 
is thinking about retaining, the student must be brought before a retention committee.  
This committee must consist of ESOL teacher, the school principal, and classroom 
teacher.  This committee needs to meet initially in January and should continue to meet 
throughout the remainder of the year, as needed.  By the end of the year, the committee 
will assist the principal in making the final decision concerning the retention of an EL. 
In the midst of this process, it is highly recommended that the student be referred to the 
Intervention team process as well.  If retention is decided, the principal must complete 
the “ESOL Retention Declaration” form and keep copies on file in the permanent record, 
ESOL file and also submit a copy to district ESOL leadership. 
 

Special Education Services 
 
Students properly identified may receive both ESOL and special education services.  An 
ESOL teacher who suspects a child has other educational needs unrelated to his or her 
English language proficiency should bring this to the attention of the school’s 
Intervention  Team .  Testing for learning or other disabilities must be done in the 
language most likely to yield accurate results.  A Special Education Pre-Referral Form 
should be completed by the ESOL teacher prior to referral to ensure ELs are not referred 
inappropriately.  Communication with parents regarding referrals for testing, testing 
results, and placement results must be done in a language that parents can understand.  
The ESOL teacher should be notified of and included in IAT meetings for ELs. 
 
If students need both special education and ESOL services, they are entitled to receive 
both. If the ESOL teacher has a student who receives special education services, the 
ESOL teacher should be invited to attend the IEP meeting regarding that child because 
the ESOL teacher is a very active participant in the child’s educational success. 
 
The ESOL program determines whether or not a student should be receiving services 

through our program, and the Special Education department and psychologists 

determine a student’s IEP or 504. If an EL is determined to require an IEP or 504, the 

student is entitled to the full rights of each program. The ESOL program does not have 

jurisdiction over the IEP or 504 process and vice versa, but each program should work 

together to serve the student in the most effective and least restrictive methods possible. 
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Gifted and Talented Programs 
 
CSD2’s Gifted & Talented Program (GT) is available to all students identified for 
placement in accordance with regulations established by the South Carolina State 
Department of Education regardless of their race, ethnicity, sex, national origin or 
primary language.  The District's Advanced Placement courses are also available to all 
students regardless of their race, ethnicity, sex, national origin or primary language.  
The school and district must find ways to qualify gifted ELs based on criteria beyond 
tests that would disqualify them based on linguistic bias or difficult language. 
Placement in gifted education, AVID, AP courses or any other magnet program does not 
disqualify a student from receiving ESOL services, nor does placement in ESOL exclude 
a student from participation in any gifted or magnet program.   
 
Response to Intervention 
 
ELs, like any other struggling learner, have full access to the RTI program.  ESOL 
services are not on the RTI continuum and should be considered Tier 1 services.  ELs 
should not be considered for RTI services due to their language abilities, but they should 
be considered if students do not progress as well as their age and leveled peers.  ESOL 
staff and RTI staff should coordinate together to ensure that ELs are receiving both 
supports if it is determined that both programs would be helpful for the student.  RTI 
services must be accommodated and modified to fit the English language development 
of ELs. 
 

Preschool  
 
Preschool students entering CSD2 must complete a Home Language Survey during their 
enrollment, just like every other student.  The school is not required to assess Preschool 
students, and these students are not reported to the U.S. Department of Education.   
They do not take the ACCESS for ELs assessment in the spring, but they may be 
screened with the state department approved screener late in the spring in anticipation 
of their kindergarten year.  Title III funds can be spent on students as young as age 3 if 
this is found to be conducive to certain students’ situations. 
 
Foreign Transcripts 
 
Per state department memo, foreign transcripts for high school students should be 
analyzed to decide how credits should be awarded from foreign countries.  South 
Carolina seat time requirements do not apply.  Courses developing the native language 
reading and writing skills should be considered English ELA courses, and courses in 
English (or another world language) should be counted as world language elective 
credits.  District ESOL leaders and high school counselor leaders have access to this 
memo and other helpful resources in making decisions to award credit based on foreign 
transcripts. 
 
Exchange Students 
 
Exchange students from non-English backgrounds can be assessed for their English 
language fluency upon entry depending on placement company guidelines and the 
wishes of student and host family.  Those who test at a limited level of English 
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proficiency will have an Individualized Modification Accommodation Plan and will be 
given the opportunity to receive ESOL services.  If a foreign exchange student refuses 
ESOL assistance, the company or host parent may decline services.  A signed waiver is 
not necessary for a foreign exchange student to decline services, although this should be 
documented on the IMAP.  Foreign exchange students with limited English proficiency 
are eligible to receive appropriate accommodations in their classes and tests, as 
indicated on the IMAP, and should be entered in PowerSchool at the level of ESOL 
services for which they qualified (Use “Exchange Student” in the current placement if 
the student is monitored).  However, they should be coded as “8” in PowerSchool, 
regardless of their proficiency level. These students do not take ACCESS. Exchange 
students cannot earn a SC Diploma. 
 
Career and Technology Education 
 
EL students are considered for career and technology education courses in the same 
manner and criteria as all other students who express an interest in these courses.  
These courses are offered at the regular high schools, and enrollment is typically on a 
first come, first serve basis.  The courses may be linked to having completed prior 
sequences, and may be limited by the number of sections allocated by the master 
schedule.  FE DuBose Career Center is also an available educational avenue for EL 
students. 
 
Charter School 
 
Some high school EL students who have not found the traditional high school setting to 
be a good fit may find Phoenix Charter High School more beneficial.  Students would 
apply for the program in the same manner as any other applicant.  Charter School 
students take ACCESS and other high stakes tests.  Students at the Charter School will 
receive accommodations and modifications in their coursework if deemed necessary 
based on their proficiency level and progress through the program as any other EL 
student might. 
 
Adult Education 
 
Any student entering CSD2 and the US at the age of 17 or older without transfer 
credits should be encouraged to enroll immediately in the Adult Education Program.  FE 
DuBose Career Center is the hub of adult education, but other courses and programs are 
available through the Skills for Life and Work Program. 
 
Current CSD2 high school students can transfer over to the Adult Education Program if 
they are 17 years of age and have earned at least 15 credits in high school.  From this 
program, a student can pursue a high school diploma or a GED as the student’s situation 
requires. 
 
If students are not able to attend the Adult Education program, high schools are 
mandated to provide a wellcoming environment for older students to seek a high school 
diploma until they arrive at the age of 21. Title III law and funding cover students 
through the age of 21. 
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Keeping Records 
 

 It is important for each school to organize a plan of how to ensure ESOL files are kept in 
appropriate locations for school and district use, as well as for state or federal 
inspection. 
 
ESOL File  
 
The ESOL teacher should create an ESOL file for any student tested for English 
proficiency, including those who test at a fluent level of English.  The documents that 
should be kept in the ESOL file are: 
 
 Paper copy of  Home Language Survey (with any updates per parent contact) 

 Individualized Modification and Accommodation Plan- IMAP (while served) 

 ESOL Waiver/Opt-out Form (only if required) 

 Parent Notification of Placement (while served) 

 Exited Student Monitored Form (for exited only) 

 Content Area Progress Report  (select one or two to save per year) 

 Achievement Checklist  (if student transitioned to consultative status) 

 Originals of all screeners (WMLS, W-APT, WIDA Screener, )  

Permanent File  
 
The following forms will be kept in the paper permanent records if available:  
 
 Paper copy of Home Language Survey (with any updates per parent contact) 

 Individualized Modification and Accommodation Plan- IMAP (while served) 

 ESOL Waiver/Opt-out Form (only if required) 

 Original of EL screeners (WMLS,  W-APT, or WIDA Screener)  

 ACCESS for ELs Score Report (for all years tested) 

PowerSchool 
 
ESOL teachers will need to directly update key ESOL information in PowerSchool under 
the ESOL Intake and ESOL Placement screens.    
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ESOL teachers will continue to provide key district, state and federal information to the 
PowerSchool clerk at their respective schools. Updating this information is a very 
important part of our program review and internal monitoring. 
 
PowerSchool’s administrator login is also an excELent resource for ESOL teachers in 
checking on student grades (even specific assignments can be found), discipline issues, 
parent contact and student attendance.   
 
Enrich  
 
Teachers will find Enrich another essential resource for finding out student data.  It is 
an excELent source for key student information, transcript information, current grades, 
and -most noteworthy- all standardized test scores for each student.  Reports can be 
created for one or more students and used to locate helpful information in learning 
about student progress.  Click on the Faculty page of the district website to find Enrich. 
 

 
PAPERWORK REQUIREMENTS 

 
1) For NEW students who require services 

Folder/File: Print out Home Language Survey, W-APT, WIDA Screener, IMAP original, 

ACCESS score report (other district if found), copy of Parent Notification of Placement 

Teachers/STC: IMAP copy to all involved 

Home: Copy of IMAP (in home language if available), Parent Notification of Placement 

letter 

2) For NEW students who do not qualify for services 

Folder/File: Print out Home Language Survey, W-APT, or WIDA Screener  

Teachers/STC: nothing required 

Home: Per SCDE guidance, no paperwork needs to go home 

3) For RETURNING students who require services  

Folder/File: IMAP original, ACCESS score report, copy of Parent Notification of 

Placement 

Teachers/STC: IMAP copy to all involved 

Home: Copy of IMAP (in home language if available), Parent Notification of Placement 

letter, one copy of ACCESS 2016 score report 

4) For RETURNING students whose parents waive/opt-out of services 

Folder/File: IMAP original, ACCESS score report, copy of Parent Notification of 

Placement, Opt-Out Waiver form (needed yearly) 
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Teachers/STC: IMAP copy to all involved 

Home: Copy of IMAP (in home language if available), Parent Notification of Placement 

letter, one copy of ACCESS score report 

5) For students who passed ACCESS the previous spring 

Folder/File: ACCESS score report, Exited Monitoring Form (keep for 4 years) 

Teachers/STC:  Nothing required 

Home: one copy of ACCESS score report, either ACCESS pass award letter or award 

certificate (ESOL teacher decides) 

6) For RETURNING exited students  

Folder/File: Exited Monitoring Form (keep for 4 years) 

Teachers/STC:  Nothing required 

Home: Nothing required 
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 Working with Students at the Beginning of the Year 
 

TO DO FOR NEW STUDENTS: 
1.) Find Home Language Survey  
      Optional:  Call parents to verify the HLS and consult with ESOL lead teachers 
2.) Test using the W-APT or WIDA Screener 

3.) Evaluate the test results using www.wida.us online support for W-APT or WIDA 
Screener 

4.) Make an ESOL file for paperwork 

5.) Complete PowerSchool EL and Special Programs Screens 
6.) Complete the determination/placement letter to go home. If students need ESOL 

services and will take ACCESS in the spring based on screening, they will receive 
a letter to go home 

7.) Get needed info to PowerSchool Clerk/Coordinator 
 

Served and Waived Students ONLY: 

 Place the student into a class and begin services as required 

 Communicate with mainstream teachers to share EL profile  

 Create an IMAP and consult with teachers and staff including STC 

 Make copy of the IMAP and put the original in the ESOL file and share copies 
electronically for teachers and parent 
 
TO DO FOR RETURNING STUDENTS AT BEGINNING OF YEAR: 

1) Evaluate spring ACCESS for ELs scores to see if any student passed and exited, 
moving to a P1 English Proficiency.  See ACCESS spreadsheet for this data.  Be sure 
to send home the Award letter or certificate with score sheet if student passed. 

2) Complete the Notification of Placement form – send this home along with the 
ACCESS score report.  

3) Change all 6P to P2 and 7P to P3.  Use spreadsheet sent by ESOL leadership to 
know who was who since all English Proficiency fields are now wiped blank (only 8s 
or 9s will be left). 

4) Determine current placement for all served students. Use spring testing and teacher 
recommendations to assist. 

5) Give the PowerSchool Student Data Coordinator (SDC) current English proficiency 
(current ACCESS score) and updated ELI and ESOL cohort group.  A good way to 
do this is through an Excel spreadsheet.   

6) Update any waiver forms only as needed based on test scores and teacher 
recommendations.  Previous waiver forms are no longer valid!  

SERVED STUDENTS ONLY:  
 Place students in an appropriate ESOL class as required. 
 Communicate information with mainstream from an ESOL profile or similar 

document. 
 Find out which parents need interpreter services due to home language 
 Create an Individualized Modification and Accommodation Plan (IMAP). 
 Consult with teachers and staff including STC for the IMAP within the deadline. 

 

  

http://www.wida.us/
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Testing and Assessing 
ASSESSING ELs 

KW-APT or WIDA Screener 
 
Upon entry, all ELs are assessed using the KW-APT or WIDA Screener.  This is the only screener 
test used to screen students for entry into the ESOL program in South Carolina. If students 
grades K-12 pass this screener, they will not enter the ESOL program and will not take the 
ACCESS assessment.   Consult the “KW-APT and WIDA Screener Criteria for EL Identification” 
charts found near the beginning of this guidebook for how scoring works at each grade band. 
 

MAP Reading and Math 
 
EL student guidelines for MAP testing, read from right to left: 

Less than 6 mos in US schools Score of 1-2 on WIDA Screener 
or KW-APT of 0-13 

Student does not take MAP 

Less than 6 mos in US schools Score 2 or greater on WIDA 
Screener or KW-APT of > 13 

Student takes MAP if both 

More than 6 mos in US schools >>> Student takes MAP in this case 

 
On the math MAP test only, students may use bilingual dictionaries and have the questions 
administered orally.  Bilingual dictionaries are NOT allowed on the reading and language tests. 
 
Language MAP test is an optional test recommended to be given only if deemed beneficial for 

students. Some schools have started giving this test to let students practice for SC Ready and 

other state tests.   

 

ACCESS for ELs 2.0 
 
Every spring, all non-exited EL students (EngProf codes 1 through 6, W and X) participate in the 
ACCESS assessment. This assessment is part of WIDA of which SC is now a member.  
 
EL students who are also served in the special education program are required to take ACCESS.  
Please do not forget that students with SPED accommodations can receive them on ACCESS as 
long as they are mentioned in the IEP.  For example, oral accommodations on the ACCESS 
writing test may be an option.  The TAM should be consulted on making decisions for the 
student’s IEP.  An Alternate ACCESS is also available to a limited amount of SPED students who 
also take SCDE ALT assessments. 
 
The English Proficiency (EngProf) code in PowerSchool is intended to reflect each EL’s score on 
ACCESS (from 1.0 to 6.0) or to reflect that a student’s parents have waived ESOL services (W).  
Students new to the district will be assigned an EngProf code according to their placement 
according to entrance test results.  However, once a student takes ACCESS, that score becomes 
their EngProf code. Remember the EngProf code must always reflect the most recent ACCESS 
score, NOT the current placement level at which they are served. 
 
Students who receive a passing score on ACCESS are considered first year exited by the State of 
South Carolina and the Eng Prof code becomes a P1. These students will be monitored for four 
years. 
 
Once ACCESS scores are received each summer, the ESOL teacher is responsible in the fall for 
providing composite score numbers to the PowerSchool coordinator for input into the 
“SC_Engl_Prof” field.  Some composite scores in the 4.4-6.0 range may need special coding 
considerations.  The PowerSchool field for all students who have an English Proficiency code 
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less than 8 goes blank at the beginning of the year. It is imperative the PowerSchool clerks 
(SDCs) get ACCESS information in a timely manner. 
 

State Wide Standardized Testing 
 
All students in grades 3-8 participate annually in state standardized testing, with the exception 
of students meeting state guidelines for exemption.  Off-grade-level testing is not permitted, but 
certain accommodations, including oral administration and the use of bilingual dictionaries, are 
allowed in accordance with test regulations.  
 
High school students also participate in End of Course testing, ACT, WIN and other such 
assessments where accommodations should be provided.   
 
It is very important for ESOL teachers and School Testing Coordinators to work together to 
ensure all ELs are receiving the accommodations laid out in the IMAP document.  Careful 
checks must be made to ensure various accommodations are allowed or advised for each specific 
test and the Test Administrator Manual (TAM) is the best place to confirm all accommodations.  
It is the responsibility of the SCT to make the final call on all issues related to standardized 
testing. 
 

Accommodations for Testing 
 

The School Testing Coordinator (STC) will be receiving information about accommodations in 
each test’s TAM that are allowed on federal or state mandated tests.  The ESOL teacher is 

responsible for reading all communication about these accommodations and being an advocate 
for the ELs.  It is also the responsibility of the ESOL teacher to give the STC a list of all the ELs 
and what accommodations those students need. ALL ELs who have an Eng Prof level of 1-6, W 
or X may receive testing accommodations. It is imperative for the ESOL teacher to be sure the 

proper accommodations are being made for all ELs.  ESOL teachers are reminded that 
sometimes information to prepare for testing accommodations may need to be known months 

before the testing window.  All high stakes testing concerns ultimately fall on the school testing 
coordinator, who is responsible for making all final decisions regarding testing.  
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Birth Date Chart 2017-2018 School Year 
 
Placements in grades K-8 for new students entering the country and/or CSD2 should be 
based on age-appropriate placements.  Under most all circumstances the age of the child 
will be the determining factor in placement, not grade level at former school (especially 
outside the USA), English language proficiency or parent request.  Consult with district 
ESOL leadership with any questions or concerns. 

 
 
 
 

 
 
 
 
 
 
 
 
  

Birth date range Grade level 

Sept. 2, 2011 – Sept. 1, 2012 Kindergarten 

Sept. 2, 2010 – Sept. 1, 2011 1st grade 

Sept. 2, 2009 – Sept. 1, 2010 2nd grade 

Sept. 2, 2008 – Sept. 1, 2009 3rd grade 

Sept. 2, 2007 – Sept. 1, 2008 4th grade 

Sept. 2, 2006 – Sept. 1, 2007 5th grade 

Sept. 2, 2005 – Sept. 1, 2006 6th grade 

Sept. 2, 2004 – Sept. 1, 2005 7th grade 

Sept. 2, 2003 – Sept. 1, 2004 8th grade 

Sept. 2, 2002 – Sept. 1, 2003 9th grade 

Sept. 2, 2001 – Sept. 1, 2002 10th grade* 

Sept. 2, 2000 – Sept. 1, 2001 11th grade* 

Sept. 2, 1999 – Sept. 1, 2000 12th grade* 

*Grade placement beyond 9th grade dependent on student transcripts from 
prior school; If no transcripts provided, student must begin in 9th grade, 

regardless of age. 
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2017-18 English Proficiency Codes for Limited English Proficient 
(EL) Students  
  

NOTE: For 2017-18 funding purposes, Add-On Weightings – EL will include students who are coded as 

1-5, 6, W, X.  

  

SC English  
Language  

Proficiency  

  

  

  
Full Description  

  
Dropdown List 

Description  

EL Test 

Required  

Blank   NA  Select a value  Y/N  

1.0-1.9  

 Student scored “Pre-functional” on an English language proficiency 

(ELP) assessment and is receiving ESOL services from mainstream 

or ESOL teacher(s).  
Only 1.0 should be used for all 4K or younger students with a 

language other than English on the Home Language Survey.  

Pre-functional  Y  

2.0-2.9  
 Student scored “Beginner” on an ELP assessment and is receiving 

ESOL services from mainstream or ESOL teacher(s).  Beginner  Y  

3.0-3.9  
 Student scored “Intermediate” on an ELP assessment and is receiving 

ESOL services from mainstream or ESOL teacher(s).  Intermediate  Y  

4.0-4.9  
 Student scored “Advanced” on an ELP assessment and is receiving 

ESOL services from mainstream or ESOL teacher(s).  Advanced  Y  

5.0-5.9  

 Student scored "Fluent" on the ELP assessment and is receiving 

ESOL services from mainstream or ESOL teacher(s).While the 

composite score is higher than 4.8, the student did not make a 4.0 or 

greater in all domains.  

Initially 

Proficient  
Y  

6.0  
 Student scored a composite score of 6 or higher but did not score 4.8 

or higher composite and 4.0 in all domains.  
Initially 

Proficient  
Y  

P1  

 Student scored proficient (4.8 or higher composite score and 4.0 in 

each domain), and is no longer funded by Title III—monitored and 

can receive accommodations on assessments.  
  

1st Year Exited  
N  

P2  
 Student is in second year of exited status—monitored and can receive 

accommodations on assessments.  2nd Year Exited  N  

P3  
 Student is in third year of exited status—monitored and can receive 

accommodations on assessments.  3rd Year Exited  N  

P4  
 Student is in fourth year of exited status—monitored and can receive 

accommodations on assessments.  4th Year Exited  N  

8  
 Student was screened with an ELP screener and is fully bi-lingual.  English Speaker 

I  
N  

9  
 Student is a native English Speaker.  English Speaker 

II  
N  

W  
 Student has taken an ELP assessment and is not receiving direct 

ESOL services based on parent refusal. Served by mainstream 

teachers only.  
Waiver  Y  

X  
 Student has been identified as an EL student through another 

assessment or there is no score from the previous school year or state.    Y  

 

For questions, contact Rachel Traynham, OFSA, Title III/ESOL Coordinator at 

rtraynham@ed.sc.gov   
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APPENDIX A 

Equal Education Opportunity & Non-Discrimination Statement 
It is the policy of the South Carolina State Board of Education and the South Carolina 
State Department of Education that no student will be excluded from participation in, be 
denied the benefit of, or be subject to discrimination in any program or activity on the 
basis of sex, race, color, creed religion, belief, national origin, ethnic group, immigrant 
status, limited English proficiency, or disability. 

 
 

Equal Education Opportunity for English Language Learners 
 

 Federal Regulations 
The Civil Rights Act of 1964 – “No person in the United States shall, on the ground of 
race, color, or national origin…be denied the benefits of, or be subjected to 
discrimination under any program or activity receiving Federal financial assistance.” 
 
Equal Education Opportunities Act of 1974 – “No state shall deny equal educational 
opportunity to an individual on account of his or her race, color, sex, or national 
origin, by…the failure of an educational agency to take appropriate action to 
overcome language barriers that impede equal participation by students in its 
instructional programs.” 
 

 Supreme Court Decision 
Lau vs. Nichols – The Supreme Court ruled that equality of education opportunity is 
not achieved by merely providing all students with the “same facilities, textbooks, 
teachers, and curriculum; for (because) students who do not understand English are 
effectively foreclosed from any meaningful education.”  The Court directed local 
school districts to take appropriate action to remedy the educational situation of 
their language minority students. 
 

 Office for Civil Rights (OCR) 
OCR has the responsibility of enforcing Title VI of the Civil Rights Act of 1964.  As 
such, OCR mandates the following:  Title VI protects students who are so limited in 
their English language skills that they are unable to participate in or benefit from 
regular special education instructional programs. 
 
The following procedures should be in place at each school when serving EL students 
effectively: 

1. Identify students who need assistance; 
2. Develop a program which, in the view of experts in the field, has a reasonable 

chance for success; 
3. Ensure that necessary staff, curricular materials, and facilities are in place and 

used properly; 
4. Develop appropriate evaluation standards, including program exit criteria, for 

measuring the progress of students; and 
5. Assess the success of the program and modify it where needed. 
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APPENDIX B 
 

Enrollment and Services for Limited English Proficient (EL) 
Students  

 

MEMORANDUM 

TO: District Superintendents and Principals 

FROM: Steve Abbott Director, Office of Federal and State Accountability 

DATE: October 20, 2011 

RE: Enrollment and Services for Limited English Proficient (LEP) Students 

Title I and Title III Law requires that LEAs provide appropriate services for Limited English 

Proficient (LEP) students. Federal law also requires LEAs to ensure that enrollment procedures and 

policies do not negatively impact students based on their immigrant or English-speaking status. To 

help ensure appropriate services and enrollment policies for LEP students please review the 

following information: 

 The state only requires two documents as a prerequisite to the enrollment of a child in a South 

Carolina public school. The Department of Health and Environmental Control (DHEC) 

immunization form is required of all children; however, DHEC allows a thirty-day waiver for 

students to present records or begin immunizations. A birth certificate or other proof of age, as 

determined by the school district, is required for first-time enrollment of children entering 

kindergarten or first grade. In addition, your district may require written proof of residency. A district 

may not deny a student enrollment due to the lack of proof of immigration status, and a district 

should not request that information of the parent. Additionally, Social Security Cards or numbers are 

not required, nor must parents be required to present South Carolina drivers’ licenses or other photo 

IDs for access to the main office in order to enroll their children in school. 

 A home language survey must be administered to all students. Based on the information in the 

survey, schools must give a standardized language assessment to potential LEP students to determine 

needs and provide appropriate language program services. 

 Initial grade placement should be with same-age classmates and LEP students should be advanced 

along with age-level peers. Classroom teachers should modify instruction and assignments to meet 

the academic and language needs of LEP students and grades should reflect these modifications. 

Additionally, all LEP students are eligible to participate in all age-appropriate school programs and 

to receive all available services. 

 Once students have exited language program services, they are monitored for at least two academic 

years. Language program services may be reestablished if necessary. 

For additional information about services for LEP students, please contact Catherine Neff, Title III, 

at 803-734-2880 or cneff@ed.sc.gov. 

SA/cn 

cc: ESOL Coordinators 
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APPENDIX C 
 

 

English for Speakers of Other Languages (ESOL)   
- Policy issues 
 
Title VI of the Civil Rights Act of 1964 prohibits discrimination on 
the basis of race, color or national origin in programs and activities 
that receive federal financial assistance. The Office of Civil Rights 
(OCR) has interpreted this to prohibit denial of equal access to 
education because of a student’s limited-proficiency in English. 
 
Many districts are undergoing a South Carolina Department of 
Education (SCDE) Title VI audit for compliance in this area that 
includes questions about board and/or district policy and 
procedures. In speaking with SCDE for guidance on how to best 
assist districts with this issue, the department recommends districts 
do many things for EL/immigrant students, mainly driven by OCR, 
and has corresponded with the districts as to these requirements. 
 
SCSBA’s interest is to advise districts on the need for board policy 
action to fulfill any requirements of the SCDE audit. 
 
No specific board policy for ESOL is required. However, 
there are adjustments that can be made to several existing 
policies that will satisfy the needs of the audit, both in the 
modification of policy language as well as additional legal 
references as follows. The listing of policy codes indicates the 
model policies reflecting these changes.  
 
Please contact Catherine Neff at the South Carolina Department of 
Education cneff@ed.sc.gov  or (803-734-2880) for any questions 
concerning the actual Title VI audit. Contact Pat Kinsey at 
pkinsey@scsba.org or 1-800-326-3679 if you have policy questions. 
 
Local district action required: Any policies regarding students 
with nondiscrimination/equal opportunity language should be 
revised to add “immigrant status or English-speaking status” to the 
race, color, religion, national origin, sex or disability list. Title VI of 
the Civil Rights Act of 1964  and Plyler vs. Doe, 1982 should be 
added to the legal references under federal statutes and Supreme 
court cases. 
 
Policy reference: AC (Nondiscrimination/Equal Opportunity), JB 
(Equal Educational Opportunity/Nondiscrimination), JFAA 
(Admission of Resident Students), JFAB (Admission of Nonresident 
Students), JFB (School Choice), JI (Student Rights and 
Responsibilities), JII (Student Concerns, Complaints and 
Grievances). 
 

mailto:cneff@ed.sc.gov
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APPENDIX D 
 

Model Nondiscrimination/Equal Opportunity Policy 
Purpose: To establish the basic structure for conduct of district programs in compliance 
with applicable laws. 
The district is required by federal and state laws, executive orders, rules and regulations 
not to illegally discriminate on the basis of race, religion, color, disability, sex, age, 
national origin, immigrant status or English-speaking status, or marital status. The 
district, therefore, commits itself to nondiscrimination in all its education and 
employment activities. 
 
Further the board affirms the right of all students and staff to be treated with respect and 
to be protected from intimidation, discrimination, physical harm and/or harassment. 
 
Harassment/discriminatory behavior that denies civil rights or access to equal 
educational opportunities includes comments, name-calling, physical conduct or other 
expressive behavior directed at an individual or group that intentionally demeans the 
race, color, religion, national origin, immigrant status or English-speaking status, sex or 
disability of the individual or individuals or creates an intimidating, hostile or demeaning 
environment for education. 

Resolution of discrimination complaints 
The district will use the grievance procedures set forth in policy to process complaints 
based on alleged violations of Title VI of the Civil Rights Act of 1964; Title VII of the Civil 
Rights Act of 1964; Title IX of the Education Amendments Act of 1972; Section 504 of the 
Rehabilitation Act of 1973; and Titles I and II of the Americans with Disabilities Act of 
1990 (referred to as "civil rights grievances"). 
 
Cf. GBA, GBAA, GBK, JB, JI, JII 
Legal references: 
A. Federal statutes: 
 1. Title VI of the Civil Rights Act of 1964 - Prohibits discrimination on the basis of race, color, 

national origin, religion or sex. 
 2. Title VII of the Civil Rights Act of 1964 - Prohibits employment discrimination on the basis 

of race, color, national origin, religion or sex. 
 3. Section 504(b) of Rehabilitation Act of 1973 - Prohibits discrimination against "otherwise 

qualified" handicapped persons by federal grantees. 
 4. Title IX of the Education Amendments of 1972 - Prohibits sex discrimination by federal 

education grantees. 
 5. Title IV of the Civil Rights Act of 1964 - Public school desegregation. 
 6. Equal Pay Act of 1972 - Nondiscrimination as to wages on basis of sex. 
 7. Age Discrimination in Employment Act - Nondiscrimination on the basis of age in 

employment. 
 8. Americans with Disabilities Act - Prohibits discrimination in employment and access to 

programs and facilities on the basis of disability. 
B. South Carolina Code of Laws, 1976 as amended: 
 1. Section 1-13-80 - Unlawful employment practices. 
 
C.  U.S. Supreme Court: 
 1.    Plyler vs. Doe, 1982. 
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APPENDIX E 
First Year Exemption Letter 
 

Memorandum 
 
TO: District Superintendents 
 Principals 
 District Test Coordinators 
 District ESOL Coordinators 
 
FROM: Teri Siskind 
 Deputy Superintendent for Accountability 
 
DATE: November 29, 2007 
 
RE: First-Year Exemption for Recently Arrived Limited English Proficient (EL) 

Students 
 
New guidance from the United States Department of Education in non-regulatory 
guidance titled “Assessment and Accountability for Recently Arrived and Former Limited 
English Proficient (EL) Students” dated May 2007 as it relates to the allowable testing 
exemptions for newly arrived EL students can be accessed using the following Web site: 
http://www.ed.gov/policy/elsec/guid/ELguidance.doc. This memo is a summary of 
recent changes as follows: 
 

 While previous guidance required the testing of all EL students in mathematics, 
even those in their first year in US schools, they are now also required to be tested 
in science and social studies for PASS.  South Carolina will not count first-year 
students who take these tests for accountability purposes if they are less than 
initially English proficient (Powerschool 1-4 or A-D) based upon their scores on an 
approved screener test (W-APT test).  These students will be counted toward 
participation in meeting the 95 percent assessment participation requirement.  
While we encourage the testing with HSAP for all EL students eligible to take this 
assessment, students in their first year in U.S. schools will not have their scores 
counted.  

 

 South Carolina continues to follow the guidance allowing the exemption of the 
English language arts tests for students who are less than initially proficient 
(Powerschool 1–4 and A–D) on the screeners in their first year in U.S. schools as 
spELed out in the S.C. Accountability Workbook which can be accessed using the 
following link: 
http://www.ed.sc.gov/agency/offices/fp/Title_I/documents/SCAccountabilityPl
anJuly2007.  

First-Year Exemption 
Page 2 
November 29, 2007 
 

 The new guidance will now allow the first-year exemption from accountability 
measures to also apply to students who were born in the United States, but who 
enter U.S. schools for the first time in grades 2 or above.  Previous guidance 

http://www.ed.gov/policy/elsec/guid/lepguidance.doc
http://www.ed.sc.gov/agency/offices/fp/Title_I/documents/SCAccountabilityPlanJuly2007
http://www.ed.sc.gov/agency/offices/fp/Title_I/documents/SCAccountabilityPlanJuly2007
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restricted this exemption to immigrant children, but this new flexibility will also 
apply to native born students who returned to their family’s home country before 
entering school here and then returned to the United States at a later date.  
Students who were born in the U.S., but who enter U.S. schools at a later time 
(third or sixth grade for example) should be coded in the student atom, page three 
in SASI, with a date entered U.S. schools, but do not check the emergency 
immigrant box or put a birth country in the nearby fields. 

 

 Students’ test scores can be exempted during only one testing cycle.  This 
exemption also applies to students from Puerto Rico, the outlying areas, or the 
freely associated states that enter U.S. mainland schools for the first time.  Coding 
for these students will be the same as for other students born in the U.S. as outlined 
in the previous bullet. The exemption of a student’s scores is to be used only for EL 
students who have recently arrived in U.S. schools, not for EL students new to the 
district or state. 

 
If there are any additional questions about this guidance please contact Catherine Neff, 
Title III Coordinator, at 803-734-2880 or cneff@ed.sc.gov.  
 
TS/cn 
 
 

 
 

 
 
 

 
 
 
 
 

 
 
 
 

 

 
   

 
 

 
  

mailto:cneff@ed.sc.gov
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APPENDIX F 
Procedures for ESOL Students Who Also Have Disabilities  

MEMORANDUM 
 

TO:  Directors of Special Education 
 ESOL Coordinators 
 
FROM:  Marlene Metts, Director 
 Office of Exceptional Children 
 
 Catherine Neff, Coordinator 
 Title III/ESOL 
 
DATE:  March 3, 2010 
 
RE: Children Who Are Both EL and Special Education Students 
 
 
The number of limited English proficient (EL) students continues to increase in South 
Carolina. Some of these students may also be identified as a student with a disability.  In 
an effort to provide information concerning the referral, evaluation, and identification 
process, please review the following: 
 

 Whenever a parent or school personnel has reason to suspect that a EL student 
may have a disability, the team must plan and carry out an evaluation within the 
guidelines and timelines specified in the State Board of Education regulation 43-
243.  The evaluation team must keep in mind that there must also be evidence of 
the disability in the student’s native language and not just in the English language.  
It is crucial that the evaluation team distinguish between a language difference and 
a disability. 

 

 The use of translated tests is strongly discouraged.  Test item difficulty often 
changes with translation.  Many nationally normed tests are limited in their 
usefulness because the norms have small samples that may not be representative 
of the student’s language background.  The evaluation team must select tests whose 
results reflect the student’s aptitude or achievement levels rather than reflecting 
the student’s level of language acquisition.  The use of norm referenced tests in the 
student’s native language may be appropriate and useful in certain cases such as 
when the student has received formal education in the native language.  Non-
verbal tests can provide useful information as well. 

 
 

 Assessment data must be collected using a variety of assessment tools and 
strategies to gather relevant functional, developmental, and academic information 
about the child, including information provided by the parent. The services of 
translators may be appropriate and useful in collecting these data. 

 

 The instruction related to English language acquisition may vary based upon the 
accommodations and modifications recommended by the IEP team.  While this 
instruction may not always involve direct services from an ESOL teacher, the 
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instruction may take the form of collaboration among the ESOL teacher, the 
special education teacher, and the general education teacher.  In cases involving 
EL students, the IEP team should include a member with knowledge and expertise 
in the acquisition of English as a second language. 

 
The following information should be helpful in coding EL students who also have a 
disability: 
 

 Once a EL student has been identified as needing special education services, the 
student will continue to be coded as ESL based on the same definitional/language 
proficiency categories, as are all other EL students without disabilities.   

 

 If a EL student with a disability who is identified on the Home Language Survey as 
coming from a family who speaks a language other than English, but who, due to 
disability, cannot be tested for an English proficiency level on the diagnostic tests 
used for this purpose, the student will be coded as an ESL 1 (Pre-functional) in the 
state data collection system(s).   This student and all other ESOL/Special 
Education students will continue to be coded as ESL AND Special Education as 
appropriate in the state data collection system(s). In addition to the 
documentation required for Special Education, the Parent Notification Letter will 
continue to be used as required by Title III law.  Checking the “Other” box in the 
services section and referring to the student’s IEP will be sufficient when no direct 
ESOL services are provided to the student. 

 

 EL students with disabilities must also take the SC English proficiency test, 
ACCESS, every year.  This test may not be waived by the student’s IEP team; rather, 
students who have severe disabilities should have the speaking portion of the test 
attempted.  A score of “no response” in this section of the test will indicate that the 
test was attempted for these students.  If students with disabilities can take other 
parts of ACCESS, they should do so.   

 

 EL/Special education students will not be coded “ESL Mainstream,” “Exited,” or 
“English Speaker I” until they meet the same criteria for these codes as all other 
EL students.  These criteria are as follows: ESL Mainstream—one year fully English 
proficient (FEP) on the English language development assessment in grades K 
through 2; Exited—scoring FEP on the English language development assessment 
once in grades 3 through 12; and English Speaker I—two years in exited status then 
moves to this designation.  In no case will such students be coded English Speaker 
II, the designation for students whose first language is English.   

 
For further information on these issues, please contact Beckie Davis, Office of Exceptional 
Children, at 803-734-8342 or bcdavis@ed.sc.gov  or Catherine Neff, Title III/ESOL, 803-
734-2880 or cneff@ed.sc.gov. 
 
MM/CN 

 
  

mailto:bcdavis@ed.sc.gov
file:///C:/Documents%20and%20Settings/CNeff/Local%20Settings/Temp/Local%20Settings/CNeff/Local%20Settings/Temp/cneff@sde.state.sc.us
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Appendix G 
USDE “Dear Colleague” 

 U.S. Department of Justice   U.S. Department of Education  

 Civil Rights Division  Office for Civil Rights  

                                                                                                                                    Office of the General Counsel  

  

                    May 6, 2011  

  

Dear Colleague:   

  

Under Federal law, State and local educational agencies (hereinafter “districts”) are 

required to provide all children with equal access to public education at the elementary and 

secondary level.  Recently, we have become aware of student enrollment practices that may 

chill or discourage the participation, or lead to the exclusion, of students based on their or their 

parents’ or guardians’ actual or perceived citizenship or immigration status.  These practices 

contravene Federal law.  Both the United States Department of Justice and the United States 

Department of Education (Departments) write to remind you of the Federal obligation to 

provide equal educational opportunities to all children residing within your district and to offer 

our assistance in ensuring that you comply with the law.  

  

The Departments enforce numerous statutes that prohibit discrimination, including 

Titles IV and VI of the Civil Rights Act of 1964.  Title IV prohibits discrimination on the basis 

of race, color, or national origin, among other factors, by public elementary and secondary 

schools.  42 U.S.C. § 2000c-6.  Title VI prohibits discrimination by recipients of Federal 

financial assistance on the basis of race, color, or national origin.  42 U.S.C. § 2000d.  Title VI 

regulations, moreover, prohibit districts from unjustifiably utilizing criteria or methods of 

administration that have the effect of subjecting individuals to discrimination because of their 

race, color, or national origin, or have the effect of defeating or substantially impairing 

accomplishment of the objectives of a program for individuals of a particular race, color, or 

national origin.  See 28 C.F.R. § 42.104(b)(2) and 34 C.F.R. § 100.3(b)(2).    

  

Additionally, the United States Supreme Court held in the case of Plyler v. Doe, 457 

U.S. 202 (1982), that a State may not deny access to a basic public education to any child 

residing in the State, whether present in the United States legally or otherwise.  Denying 

“innocent children” access to a public education, the Court explained, “imposes a lifetime 

hardship on a discrete class of children not accountable for their disabling status. . . .  By 

denying these children a basic education, we deny them the ability to live within the structure 

of our civic institutions, and foreclose any realistic possibility that they will contribute in even 

the smallest way to the progress of our Nation.”  Plyler, 457 U.S. at 223.  As Plyler makes 

clear, the undocumented or non-citizen status of a student (or his or her parent or guardian) is 

irrelevant to that student’s entitlement to an elementary and secondary public education.  
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To comply with these Federal civil rights laws, as well as the mandates of the Supreme 

Court, you must ensure that you do not discriminate on the basis of race, color, or national 

origin, and that students are not barred from enrolling in public schools at the elementary and 

secondary level on the basis of their own citizenship or immigration status or that of their 

parents Page 2- Dear Colleague Letter   

  

or guardians.  Moreover, districts may not request information with the purpose or result of 

denying access to public schools on the basis of race, color, or national origin.  To assist you in 

meeting these obligations, we provide below some examples of permissible enrollment 

practices, as well as examples of the types of information that may not be used as a basis for 

denying a student entrance to school.    

  

In order to ensure that its educational services are enjoyed only by residents of the 

district, a district may require students or their parents to provide proof of residency within the 

district.  See, e.g., Martinez v. Bynum, 461 U.S. 321, 328 (1983).1  For example, a district may 

require copies of phone and water bills or lease agreements to establish residency.  While a 

district may restrict attendance to district residents, inquiring into students’ citizenship or 

immigration status, or that of their parents or guardians would not be relevant to establishing 

residency within the district.   

  

A school district may require a birth certificate to ensure that a student falls within 

district-mandated minimum and maximum age requirements; however, a district may not bar a 

student from enrolling in its schools based on a foreign birth certificate.  Moreover, we 

recognize that districts have Federal obligations, and in some instances State obligations, to 

report certain data such as the race and ethnicity of their student population.  While the 

Department of Education requires districts to collect and report such information, districts 

cannot use the acquired data to discriminate against students; nor should a parent’s or 

guardian’s refusal to respond to a request for this data lead to a denial of his or her child’s 

enrollment.  

  

Similarly, we are aware that many districts request a student’s social security number at 

enrollment for use as a student identification number.  A district may not deny enrollment to a 

student if he or she (or his or her parent or guardian) chooses not to provide a social security 

number.  See 5 U.S.C. §552a (note).2  If a district chooses to request a social security number, 

it shall inform the individual that the disclosure is voluntary, provide the statutory or other 

basis upon which it is seeking the number, and explain what uses will be made of it.  Id.  In all 

instances of information collection and review, it is essential that any request be uniformly 

applied to all students and not applied in a selective manner to specific groups of students.  

  

As the Supreme Court noted in the landmark case of Brown v. Board of Education, 347  

 

 

                                                 
1 Homeless children and youth often do not have the documents ordinarily required for school enrollment such as 

proof of residency or birth certificates.  A school selected for a homeless child must immediately enroll the 

homeless child, even if the child or the child’s parent or guardian is unable to produce the records normally required 

for enrollment.  See 42 U.S.C. § 11432(g)(3)(C)(i).  
2 Federal law provides for certain limited exceptions to this requirement.  See Pub. L. 93-579 § 7(a)(2)(B).   
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U.S. 483 (1954), “it is doubtful that any child may reasonably be expected to succeed in life if 

he [or she] is denied the opportunity of an education.”  Id. at 493.  Both Departments are 

committed to vigorously enforcing the Federal civil rights laws outlined above and to 

providing any technical assistance that may be helpful to you so that all students are afforded 

equal educational opportunities.  As immediate steps, you first may wish to review the 

documents your district requires for school enrollment to ensure that the requested documents 

do not have a chilling effect on a student’s enrollment in school.  Second, in the process of 

assessing your compliance with the law, you might review State and district level enrollment 

data.  Precipitous drops in the Page 3- Dear Colleague Letter   

  

enrollment of any group of students in a district or school may signal that there are barriers to 

their attendance that you should further investigate.   

  

Please contact us if you have any questions or if we can provide you with assistance in 

ensuring that your programs comply with Federal law.  You may contact the Department of 

Justice, Civil Rights Division, Educational Opportunities Section, at (877) 292-3804 or  

education@usdoj.gov, or the Department of Education Office for Civil Rights (OCR) at (800) 

4213481 or ocr@ed.gov. You may also visit 

http://wdcrobcolp01.ed.gov/CFAPPS/OCR/contactus.cfm for the OCR enforcement office that 

serves your area.  For general information about equal access to public education, please visit our 

websites at http://www.justice.gov/crt/edo and 

http://www2.ed.gov/about/offices/list/ocr/index.html.  

    

We look forward to working with you.  Thank you for your attention to this matter and 

for taking the necessary steps to ensure that no child is denied a public education.  

  

Sincerely,  

  

            /s/               /s/          /s/  

  

Russlynn Ali  Charles P. Rose  Thomas E. Perez  

Assistant Secretary  General Counsel  Assistant Attorney General  

Office for Civil Rights  U.S. Department of Education  Civil Rights Division  

U.S. Department of Education    U. S. Department of Justice  

  

 

  

http://wdcrobcolp01.ed.gov/CFAPPS/OCR/contactus.cfm
http://wdcrobcolp01.ed.gov/CFAPPS/OCR/contactus.cfm
http://www.justice.gov/crt/edo
http://www.justice.gov/crt/edo
http://www2.ed.gov/about/offices/list/ocr/index.html
http://www2.ed.gov/about/offices/list/ocr/index.html
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Page 3–Dear Colleague Letter: English Learner Students and Limited English Proficient Parents  

 

Notice of Language Assistance 
Notice of Language Assistance:  If you have difficulty understanding English, you may, free of 

charge, request language assistance services for this Department information by calling 1-

800USA-LEARN (1-800-872-5327) (TTY: 1-800-877-8339), or email us at: 

Ed.Language.Assistance@ed.gov.    

 

Aviso a personas con dominio limitado del idioma inglés: Si usted tiene alguna dificultad en 

entender el idioma inglés, puede, sin costo alguno, solicitar asistencia lingüística con respecto a 

esta información llamando al 1-800-USA-LEARN (1-800-872-5327) (TTY: 1-800-877-8339), o 

envíe un mensaje de correo electrónico a: Ed.Language.Assistance@ed.gov.     

 

給英語能力有限人士的通知:  如果您不懂英語， 或者使用英语有困难，您可以要求獲得 

向大眾提供的語言協助服務，幫助您理解教育部資訊。這些語言協助服務均可免費提供。 

如果您需要有關口譯或筆譯服務的詳細資訊，請致電 1-800-USA-LEARN (1-800-872-5327) 

(聽語障人士專線：1-800-877-8339),或電郵: Ed.Language.Assistance@ed.gov.    

 

Thông báo dành cho những người có khả năng Anh ngữ hạn chế:  Nếu quý vị gặp khó khăn trong 

việc hiểu Anh ngữ thì quý vị có thể yêu cầu các dịch vụ hỗ trợ ngôn ngữ cho các tin tức của Bộ 

dành cho công chúng. Các dịch vụ hỗ trợ ngôn ngữ này đều miễn phí. Nếu quý vị muốn biết 

thêm chi tiết về các dịch vụ phiên dịch hay thông dịch, xin vui lòng gọi số 1-800-USALEARN 

(1-800-872-5327) (TTY: 1-800-877-8339), hoặc email: Ed.Language.Assistance@ed.gov.    

 

영어 미숙자를 위한 공고:  영어를 이해하는 데 어려움이 있으신 경우, 교육부 정보 센터에 

일반인 대상 언어 지원 서비스를 요청하실 수 있습니다. 이러한 언어 지원 서비스는 

무료로 제공됩니다. 통역이나 번역 서비스에 대해 자세한 정보가 필요하신 경우, 전화번호 

1-800-USA-LEARN (1-800-872-5327) 또는 청각 장애인용 전화번호 1-800-877-8339 또는 

이메일주소 Ed.Language.Assistance@ed.gov 으로 연락하시기 바랍니다.   

 

Paunawa sa mga Taong Limitado ang Kaalaman sa English:  Kung nahihirapan kayong 

makaintindi ng English, maaari kayong humingi ng tulong ukol dito sa inpormasyon ng 

Kagawaran mula sa nagbibigay ng serbisyo na pagtulong kaugnay ng wika.  Ang serbisyo na 

pagtulong kaugnay ng wika ay libre. Kung kailangan ninyo ng dagdag na impormasyon tungkol 

sa mga serbisyo kaugnay ng pagpapaliwanag o pagsasalin, mangyari lamang tumawag sa 1-

800USA-LEARN (1-800-872-5327) (TTY: 1-800-877-8339), o mag-email sa: 

Ed.Language.Assistance@ed.gov.    

 

Уведомление для лиц с ограниченным знанием английского языка:  Если вы испытываете 

трудности в понимании английского языка, вы можете попросить, чтобы вам 

предоставили перевод информации, которую Министерство Образования доводит до 

всеобщего сведения. Этот перевод предоставляется бесплатно. Если вы хотите получить 

более подробную информацию об услугах устного и письменного перевода, звоните по 

телефону 1-800-USA-LEARN (1-800-872-5327) (служба для слабослышащих: 1-800-

8778339), или отправьте сообщение по адресу: Ed.Language.Assistance@ed.gov.  
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APPENDIX H 

 
Clarendon School District Two ESOL Forms 
 

1. Individualized Modifications/Accommodations Plan 

 

2. Home Language Survey (ENG, SPN, Vietnamese, Korean & Gujarati) 

 

3. Parental Notification (ENG, SPN, VTN) 

 

4. ESOL Student Progress Form 

 

5. Academic Progress of Waiver Students 

 

6. EL Conference Invitation (ENG and SPN) 

 

7. ESOL Exit Notification (ENG and SPN) 

 

8. Waiver Forms (ENG and SPN) 

 

9. Registration Procedures 
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Clarendon School District Two 
English for Speakers of Other Languages (ESOL) Services 

Individualized Modifications/Accommodations Plan 
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South Carolina Home Language Survey 

English  

 

 

 

Home Language Survey (HLS)  

The Civil Rights Act of 1964, Title VI, Language Minority Compliance Procedures, requires school districts and 

charter schools to determine the language(s) spoken in each student’s home in order to identify their specific 

language needs.  

This information is essential in order for schools to provide meaningful instruction for all students as outlined 

Plyler v. Doe, 457 U.S. 202 (1982).  

The purpose of this survey is to determine the primary or home language of the student. The HLS must be given 

to all students enrolled in the school district / charter school. The HLS is administered one time, upon initial 

enrollment in South Carolina, and remains in the student's permanent record.   

  

Please note that the answers to the survey below are student-specific. If a language other than English is 

recorded for ANY of the survey questions below, the W-APT will be administered to determine whether or not 

the student will qualify for additional English language development support.  

  

Please answer the following questions regarding the language spoken by the student:  

1. What is the native language of the student?                           _________________________________  

2. What language(s) is spoken most often by the student?          _________________________________  

3. What language(s) is spoken by the student in the home?        _________________________________  

4. In what language do you wish to have communication from the school? __________________________  

Student Name:______________________________________________ Grade:____________________  

Parent/Guardian Name:_________________________________________________________________  

Parent/Guardian 

Signature:__________________________________________Date:__________________  

By signing here, you certify that responses to the three questions above are specific to your student.  You understand that if a language other than  
English has been identified, your student will be tested to determine if they qualify for English language development services, to help them become 

fluent in English. If entered into the English language development program, your student will be entitled to services as an English learner and will be 

tested annually to determine their English language proficiency.    
For School Use Only:  

School personnel who administered and explained the HLS and the placement of a student into an English 

language development program if a language other than English was indicated:  

 

Name:_________________________________________________  Date:_________________________  
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Spanish 

 

 
 
 
 

Encuesta del Idioma en casa (HLS) 

 

La Ley de Derechos Civiles de 1964, Título VI, Procedimientos de Cumplimientos Lingüísticos de Minorías, requiere que 

los distritos escolares y las escuelas autónomas, determinen el idioma que se habla en el hogar de cada estudiante, para 

identificar sus necesidades específicas de lenguaje. Esta información es esencial para que las escuelas proporcionen 

instrucción significativa para todos los estudiantes como describe Plyler v. Doe, 457 U.S. 202 (1982). 

 
El propósito de esta encuesta es determinar el idioma primario o el idioma de la casa del estudiante. La HLS debe ser 

dado a todos los estudiantes matriculados en el distrito escolar / escuela autónoma. La HLS se administra una vez, al 

inscribirse inicialmente en Carolina del Sur, y permanece en el registro permanente del estudiante. 

 
Tenga en cuenta que las respuestas a la encuesta son específicas para el estudiante. Si se registra un idioma distinto al 

inglés para CUALQUIERA de las preguntas de la encuesta a continuación, se administrará el W-APT para determinar 

si el alumno calificará o no, para recibir apoyo adicional para el desarrollo del idioma inglés. 

 
Por favor responde a las siguientes preguntas sobre el idioma que habla el estudiante: 

 
1. ¿Cuál es el idioma nativo del estudiante? _________________________________ 

2. 

¿Qué idioma (s) es hablado más a menudo por el 

estudiante?  _________________________________ 

3. ¿Qué idioma (s) es hablado por el estudiante en el hogar? _________________________________ 

4. ¿En qué idioma desea tener comunicación de la escuela? ________________________________ 
 
Nombre del Estudiante: ________________________________________ Grado: ___________________ 

 
Nombre del Padre / Tutor: _______________________________________________________________ 

 
Firma del Padre / Tutor: _________________________________________Fecha: __________________ 

 
Al firmar aquí, usted certifica que las respuestas a las tres preguntas anteriores son específicas para su estudiante. Usted entiende que si se ha 

identificado un idioma que no sea el inglés, su estudiante será examinado para determinar si califica para los servicios de desarrollo del idioma inglés, 

para ayudarle a dominar el inglés. Si entra en el programa de desarrollo del idioma inglés, su estudiante tendrá derecho a servicios como estudiante 

de inglés y será evaluado anualmente para determinar su dominio del idioma inglés. 
 
 

Sólo para uso escolar: 

Personal de la escuela que administró, explicó la HLS y la colocación de un estudiante en un programa de desarrollo del 

idioma inglés si un idioma distinto al inglés fue indicado: 
 
 

 

Nombre: ________________________________________________ Fecha: _________________________ 
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Vietnamese 

 
 

 

 

 

 

 

Khảo sát Ngôn ngữ Sử dụng ở Nhà 
(HLS) 

 
Luật Dân quyền năm 1964, Tiêu đề VI, Thủ tục Tuân thủ Ngôn ngữ Thiểu số, quy định các học khu và trường bán công phải xác định (các) ngôn ngữ 
được nói ở nhà của từng học sinh để xác định nhu cầu ngôn ngữ cụ thể của các em. Thông tin này là cần thiết để các trường học có thể cung cấp 
hướng dẫn có ý nghĩa cho tất cả học sinh như đã trình bày trong vụ án Plyler v. Doe, 457 Hoa Kỳ 202 (1982). 

 
Mục đích của cuộc khảo sát này là xác định ngôn ngữ chính hoặc ngôn ngữ sử dụng ở nhà của học sinh.  
Phải tiến hành HLS đối với tất cả học sinh ghi danh vào học khu/trường bán công. HLS được tiến hành một lần, ngay khi ghi danh lần đầu tại Nam 
Carolina, và duy trì trong hồ sơ vĩnh viễn của học sinh. 

 
Xin lưu ý là câu trả lời cho cuộc khảo sát dưới đây là dành cho học sinh. Nếu một ngôn ngữ khác tiếng Anh được ghi lại cho BẤT KỲ câu hỏi khảo 
sát nào dưới đây, thì sẽ tiến hành W-APT để xác định xem học sinh đó có đủ điều kiện để được hỗ trợ phát triển ngôn ngữ tiếng Anh bổ sung hay 
không. 

 

Vui lòng trả lời các câu hỏi dưới đây về ngôn ngữ nói của học sinh: 
 

1. Tiếng mẹ đẻ của học sinh là ngôn ngữ nào?    

2. Học sinh thường nói (những) ngôn ngữ nào nhiều nhất?    

3. Học sinh nói (những) ngôn ngữ nào ở nhà?    
 

4. Quý vị muốn nhận được thông tin liên lạc từ trường bằng ngôn ngữ nào?   
 

Tên Học sinh:  Lớp:  
 

Tên Phụ huynh/Người Giám hộ:  
 

Chữ ký Phụ huynh/Người Giám hộ: Ngày:   
 

Bằng cách ký vào đây, quý vị xác nhận rằng các câu trả lời cho ba câu hỏi trên là dành cho con mình. Quý vị hiểu rằng nếu một 
ngôn ngữ khác tiếng Anh đã được xác định, thì con quý vị sẽ được kiểm tra để xác định xem có đủ điều kiện để nhận các dịch vụ 
phát triển ngôn ngữ tiếng Anh để giúp học sinh thông thạo tiếng Anh không. Nếu tham gia chương trình phát triển ngôn ngữ tiếng 

Anh, con  
quý vị sẽ được hưởng các dịch vụ như một người học tiếng Anh và sẽ được kiểm tra hàng năm để xác định trình độ ngôn  

ngữ tiếng Anh của em. 

 

 
 

 

Tên:   Ngày:   

 

Dành cho Nhà trường: 
 

Nhân viên nhà trường đã quản lý và giải thích về HLS và việc sắp xếp học sinh vào chương trình phát triển ngôn ngữ tiếng Anh nếu đã xác định 

một ngôn ngữ khác tiếng Anh: 
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Korean 

 
 

가정 언어 실태 조사 (HLS) 

 
1964년 민권법 6장 소수언어 규정준수 절차(Title VI, Language Minority Compliance Procedures)는 각 학군에서 사용되는 언어의 파악을 위해 학군 및 

차터 스쿨이 각 학생의 가정에서 사용되는 언어를 확인할 것을 요구합니다. 이 정보는 학교가 Plyler v. Doe, 457 U.S. 202 (1982)에서 기재된 대로 모든 

학생들에게 의미 있는 지침을 제공하는 데 필수적입니다. 

 
본 설문 조사의 목적은 학생의 모국어 또는 가정 언어를 확인하려는 것입니다. HLS는 학교/차터 스쿨에 등록한 모든 학생에게 제공되어야 합니다. HLS는 

사우스캐롤라이나 주에 처음 등록할 당시 한 번만 실시되며 학생의 영구 기록에 남습니다. 

 
아래 설문 조사에 대한 답변은 학생별로 다릅니다. 아래 설문 조사 질문에 대해 영어 외 다른 언어가 기록되어 있을 경우 학생에게 추가 영어 연수 지원이 

필요한지를 결정하기 위해 W-APT를 실시합니다. 

 

학생이 사용하는 언어에 관한 다음 질문에 답하십시오. 
 

5. 학생의 모국어는?    

6. 학생이 가장 자주 사용하는 언어는?    

7. 학생이 가정에서 사용하는 언어는?    
 

8. 학교와의 의사 소통 시 어떤 언어를 사용하기를 원하십니까?   
 

학생 이름:    
 

학부모/보호자 이름:  

학부모/보호자 서명:  날짜: 
 

귀하는 여기에 서명함으로써 위의 세 가지 질문에 대한 답이 학생에게 해당된다는 것을 증명하는 것입니다. 귀하는 영어가 아닌 

다른 언어가 확인된 경우 해당 학생이 영어 능력 향상에 도움이 되는 영어 학습 서비스를 받을 자격이 되는지를 결정하기 위해 

시험을 쳐야 된다는 것을 이해합니다. 영어 연수 프로그램에 등록하면 학생은 영어 학습자로서 서비스를 받을 자격이 주어지며 매년 

영어 실력을 가늠하는 시험을 치르게 됩니다. 

 

 
 

이름:   날짜:   

교직원 전용: 
 

영어가 아닌 다른 언어가 표시된 경우 학생을 영어 연수 프로그램에 배정한다는 것과 HLS를 설명하고 실시한 교직원: 
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Gujarati 

  

 

 

 

 

હોમ લગ્ વજે સવ  (એચ.એલ.એસ.) 
 

નાગરક અિધકાર અિઅધનયમ, 1964, શીષકક VI, ભાષા લઘુમતી િનુપાલન યાઓ િનુસાર, અ જલ્લા શાળાઓ િન ેચાટરક શાળાઓએ દરેક અ વાથની ચોક્કસ 

ભાષા માટેની જરયાતોને ઓળખવા માટે તેમના ઘરમાાં બોલાતી ભાષા(ઓ) ણવી જરી છે. પેલીર વી. ડો, 457 યુ.એસ.  

202 (1982) માાં દશાર્વયાક મુજબ તમામ અ વાથઓ માટે શાળાઓ દ્વારા મહત્વની સૂચનાઓ પૂરી પાડવા માટે આ માઅ હતી આવશ્યક છે.  

  

આ સવન  ો હેતુ અ વાથની  ાઅથમક િથવા ઘરની ભાષા ણવાનો છે. એચ.એલ.એસ. અ જલ્લા શાળા / ચાટરક શાળામાાં વેશ મેળવતા તમામ અ વાથઓને આપવુાં 

જરી છે. સાઉથ કેરોઅ લનામાાં  ારાંઅ ભક નધણી વખતે, એચ.એલ.એસ. ની એક વખત ર્વયવસ્થા કરવામાાં આવશે, િન ેપછી તે  

અ વાથના કાયમી રેકોડમાાં રહેશે.  

  

કૃપા કરીને નધ લેશો કે નીચે જણાવેલા સવના જવાબો અ વાથ અ વષે છે. જો નીચે જણાવેલા સવના નો માટે િાં ે અ સવાયની કોઈ િન્ય ભાષા નધવામાાં આવ,ે 

તો અ વાથ િાં ે ભાષા અ વકાસ માટે વધારાની સહાયતા મેળવવા માટે લાયક થશે કે નહી તે નક્કી કરવા માટે ડબલ્યુ-એ.પી.ટી. ની ર્વયવસ્થા કરવામાાં આવશ.ે  

 કપૃ  ા કરીન  ે અ વાથ દ્વારા બોલાતી ભાષા િગાં  ેના નીચને  ા નોના જવાબ આપો:  

  

1. અ વાથ ની મૂળ ભાષા કઈ છે?        

2. અ વાથ દ્વારા મોટેભાગે કઈ ભાષા(ઓ) બોલવામાાં આવ ેછે?      

3. અ વાથ દ્વારા ઘરમાાં કઈ ભાષા(ઓ) બોલવામાાં આવ ેછે?       

  

 

 માતાઅિપતા/વાલીની સહી:  તારીખ:      

િહ સહી કરીને, તમ ેમાઅ ણત કરો છો ક ેઉપરોક્ત ણ નોના જવાબ તમારા અ વાથ અ વષ ેજ છે. તમે સમજો છો ક ેજો ગ્લીશ અ સવાયની કોઈ પણ ભાષા જણાવવામાાં આવી હશ,ે તો તમારા અ વાથ 

િાં  ેભાષા અ વકાસ માટેની સેવાઓ માટે લાયક ઠરે છે ક ેકમે ત ેનક્કી કરવા માટે તેની ચકાસણી કરવામાાં આવશ, ે જેથી તઓેની િાં  ેભાષા સહેલાઈ થી બોલી શકવામાાં મદદ કરી શકાય. જો િાં  ેભાષા 

અ વકાસ માટેના કાયમકમાાં દાખલ કરવામાાં આવશ, ે તો તમારા અ વાથ િાં  ેશીખનાર તરીકેની સેવાઓ માટે હકદાર રહશે  ે િને તેમનુાં િાં  ેભાષાનુાં કૌશલ્ય નક્કી કરવા માટ  ે દર વષ પરીક્ષા લેવામા  ાં 

આવશ. ે  

 મા શાળાના ઉપયોગ માટ: ે  

એચ.એલ.એસ. ની ર્વયવસ્થા કરી િને સમર્વયુાં તેમજ જો િાં  ે અ સવાય િન્ય ભાષા સૂચવવામાાં આવી હોય, તો િાં ે ભાષા અ વકાસ માટે કાયમકમાાં અ વાથને 

દાખલ કયાર્ તે શાળા કમચાકરી:  

  નામ:    તારીખ:   

  

4.   શાળા દ્વારા તમ ેકઈ ભાષામાાં સાંદશેા - ર્વયવહાર મેળવવા માગો છો?       
  

અ વાથન  ુ ાંનામ:   ડે:       
  

માતા - અ પતા/વાલીન  ુ ાંનામ:       
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Chinese 
   

 

 

 

 

 

 

 

 

 

 

 

 

 

                                      家庭語言調查 (HLS) 

  

根據《1964 年民權法案》第六條「少數語言遵循程序」要求，學區和特許學校應確定每個學生家庭使用的語言，以

識別其特定語言需求。此資訊對於學校根據 Plyler v. Doe, 457 U.S. 202 (1982) 要求爲所有學生提供有意義的指導至

關重要。  
  

本次調查的目的是確定學生的主要語言或家庭語言。HLS 必須分發給學區/特許學校中在冊的所有學生。HLS 在學生於南

卡羅來納州首次入學後一次性執行，並且保留在學生永久檔案中。  

請注意，下方調查的答案僅針對單個學生。如果下方的任何調查問題記錄了除英語之外的另外一種語言，將執行 W-

APT 以確定該學生是否有資格獲得額外的英語語言培養支持。  

  

請回答以下關於學生使用語言的問題：  

  

1. 該學生的母語是什麼？      _______________________  

2. 該學生最經常使用的語言是什麼？    _______________________ 

3. 該學生在家使用的語言是什麼？    _______________________ 

4. 您希望學校以哪種語言向您發送通訊？   _______________________ 

  

學生姓名：  年級：     

  

家長/監護人姓名：     

家長/監護人簽名：  日期：     

 您在此處簽名表示您證明，以上三個問題的答案僅針對您的學生。您瞭解，如果識別到除了英語之外的另外一種語言，則您的學生將接受測試以確定其是

否有資格獲得英語語言培養服務，幫助他們能夠流利地說英語。如果您的學生進入英語語言培養計劃，他們將有資格作爲英語學習者獲得服務，並且將每

年接受測試以確定他們的英語語言能力。  

由學校填寫：  

  

執行並解釋 HLS 的學校人員，以及當識別到除英語之外的另外一種語言時將學生納入英語語言培養計劃的人員：  

  

  

姓名：    日期：     
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Sample Parent Notification 
 

 

Clarendon School District Two 

English for Speakers of Other Languages (ESOL) Program 

Parent Notification of Initial or Continued Placement in the ESOL Program 

Date: __________ School: ___________________________ Grade: ________ 

To The Parent(s)/Guardian(s) Of: _______________________________________ 

Based on your responses to the Home Language Survey, your child has been assessed and identified as 

Qualifying for  ESOL services. We are pleased to inform you that your student will receive instruction in the 

District’s ESOL program. 

 

Your child’s test scores and/or other criteria were used to determine his/her English proficiency: 

1. Name of Test/Score/Level on Speaking Assessment: ________________________________ 

2. Name of Test/Score/Level on Listening Assessment: ________________________________ 

3. Name of Test/Score/Level on Reading Assessment: _________________________________ 

4. Name of Test/Score/Level on Writing Assessment: __________________________________ 

5. Other Criteria: _______________________________________________________________ 

 

The goal of the ESOL program is to help your child become proficient in the English Language, in order to meet 

appropriate academic achievement standards for grade promotion and graduation. The ESOL programs adjust 

instruction to the child’s strengths and needs. 

 

If your child has a disability, ESOL services will be included in the guidelines and recommendations in 

their Individualized Education Plan (IEP). 

 

You are invited and encouraged to participate in developing your child’s Individual English Language 

Learner (EL) Student Plan, which describes how your child will progress in meeting proficiency levels and meet 

academic standards.  

Your child will participate in the following: 

☐ Mainstream/Inclusion Language Arts (Students receive instruction with both ELs and non-ELs) 

☐ Mainstream/Inclusion Basic Subject Areas (Math, Science, Social Studies, Computer Literacy 

☐ Other: ________________________________________________________________________ 

 

We are required to offer assessment accommodations to ELs who are currently receiving ESOL services.  All 

EL students are expected to participate in district and state assessments. The following accommodations will be 

offered to your child: 

 

☐ Flexible Setting 

☐ Assistance in the Heritage Language 

☐ Flexible Scheduling 

☐ Flexible Timing 

☐ Dictionary 

 

___________________ 

ESOL Teacher  
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Distrito Escolar del Clarendon Two 

Servicios de Intervención Estudiantil/ESOL 

Notificación a Padres de Familia Sobre Inelegibilidad al Programa ESOL 

 

Fecha de hoy: __________________________________________ 

 

 A los Padres / Guardianes responsables de: ____________________________________________  

 

Basados en la información obtenida en la encuesta de Idioma Hablado en el Hogar MS 4025, evaluamos al 

estudiante para determinar su elegibilidad en el programa de inglés para hablantes de otros idiomas (ESOL). Le 

notificamos que su hijo es competente en el idioma inglés y no califica para el programa ESOL.  

 

Para más información, póngase en contacto con la escuela al __________________________________  

 

Sinceramente,  

 

_______________________________________  

Contacto ESOL/Representante designado 
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Clarendon School District Two 
 

Parental Notification of Student Placement in the English for Speakers for 
Other Languages (ESOL) Program 

 
To the Parent/Guardian of: ______________________ ______________________________ 

           Last Name                First Name 

           

School ____________________________________ Grade __________ Date ____________ 

 

Your child’s English proficiency has been measured using Accessing Comprehension and Communication 

in English State-to-State (ACCESS) or the WIDA-ACCESS placement Test (W-APT). Results show that 

your child is eligible to receive assistance from the English for Speakers of Other Languages (ESOL) 

Program. Your child’s fluency in English is at the level checked below:  

 

________ 1.Entering   ________ 2.Emerging    ________3. Developing  

________ 4. Expanding  ________ 5. Bridging  ________ 6. Reaching  

 

Your child will receive English instruction in reading, writing, listening, and speaking with an ESOL or 

mainstream teacher using the following models of instruction:  

 

ESOL pull-out group ____   ESOL Push-In _____    Monitored _____ 

 

ESOL classes provide instruction appropriate to the child’s needs and abilities. Most students exit the ESOL 

program within three to five years, and are expected to graduate from high school at the same rate as 

mainstream students. Students who qualify for special education or other special services receive those 

services in addition to ESOL. ESOL teachers will coordinate with special education instructors to fully 

implement Individual Education Plans (IEP).  

 

When your child’s test results on the English Language Development Assessment (ELDA) are “fluent,” he 

or she is able to achieve academically without direct ESOL support, your child will be fully mainstreamed. 

Years in ESOL depend on the initial level of proficiency, motivation, and other factors.  

 

You, as parent(s), have the right to immediately refuse ESOL service. Your child will be removed from the 

ESOL program upon receipt of the waiver form. While mainstream teachers will strive to meet the needs of 

your child, they may not be able to fully meet his or her academic needs without ESOL support. While 

some ESOL teachers may speak another language, bilingual instruction is not available.   

  

Parents have the right to express opinions and voice concerns about any educational services your child is 

receiving. Please contact your child’s school principal, classroom teacher, or ESOL teacher, Kathy Brunson, 

at 803-435-2268. 
 

 
This document has been computer translated. When documents are computer translated, there are often errors in translation.  

 If you see something that is confusing or insulting, please consider it to be an error in translation. 
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Trường học Clarendon Hai  
Thông báo cha mẹ của Vị trí Sinh viên trong trường  

Tiếng Anh cho người nói cho ngôn ngữ khác (ESOL) Chương trình  
Để các phụ huynh / người giám hộ của: 
________________________________________________________________________ 
                                                                    Họ                                         Tên  
 
Trường _____________________________ Lớp ___________ ngày _________________  
 
Trình độ tiếng Anh của con quý vị đã được đo bằng cách sử dụng đánh giá ngôn ngữ tiếng Anh Phát triển 
(ELDA) hoặc một xét nghiệm chẩn đoán đã được phê duyệt như WIDA- truy cập kiểm tra xếp lớp, W-APT. Kết 
quả cho thấy rằng con quý vị đủ điều kiện để nhận được sự trợ giúp từ tiếng Anh cho người nói các ngôn ngữ 
khác (ESOL) Chương trình. Trôi chảy của con quý vị bằng tiếng Anh là ở mức độ kiểm tra dưới đây:  
                              Mức độ thành thạo  
             ELDA                                       W-APT  
________ 1 Dự chức năng   _______  1 Lượt vào  
________ 2 mới bắt đầu   _______ 2 lúc bắt đầu  
________ 3 Trung cấp   _______ 3 Developing  
________ 4 nâng cao                     _______ 4 Mở rộng  
________ 5 thạo tiếng Anh   _______ 5 Bridging  
     _______  6 Vươn  
 
Con quý vị sẽ nhận được hướng dẫn tiếng Anh về đọc, viết, nghe, và nói chuyện với một giáo viên ESOL hoặc 
chính bằng cách sử dụng mô hình sau đây hướng dẫn:  
ESOL nhóm kéo ra _________     
  ESOL Push-Trong __________    giám sát ___________  
 
Các lớp học ESOL cung cấp các hướng dẫn phù hợp với nhu cầu và khả năng của trẻ. Hầu hết sinh viên thoát 
khỏi chương trình ESOL trong vòng 3-5 năm, và dự kiến sẽ tốt nghiệp trung học ở mức tương tự như sinh viên 
chính. Những sinh viên đủ điều kiện cho giáo dục đặc biệt hoặc các dịch vụ đặc biệt khác nhận được những 
dịch vụ ngoài ESOL. Giáo viên ESOL sẽ phối hợp với các giảng viên giáo dục đặc biệt để thực hiện đầy đủ kế 
hoạch giáo dục cá nhân (IEP).  
 
Khi kết quả xét nghiệm của con quý vị trên đánh giá phát triển ngôn ngữ tiếng Anh (ELDA) là "thông thạo", 
người đó có thể đạt được trong học tập mà không cần hỗ trợ trực tiếp ESOL, con bạn sẽ được lồng ghép đầy 
đủ. Năm ESOL phụ thuộc vào mức độ ban đầu về khả năng, động lực và các yếu tố khác.  
 
Bạn, là cha (mẹ), có quyền ngay lập tức từ chối dịch vụ ESOL. Con bạn sẽ được loại bỏ khỏi chương trình 
ESOL khi nhận được giấy từ bỏ quyền. Trong khi giáo viên chủ đạo sẽ cố gắng để đáp ứng các nhu cầu của 
con quý vị, họ có thể không có khả năng đáp ứng đầy đủ nhu cầu học tập của mình mà không cần hỗ trợ 
ESOL. Trong khi một số giáo viên ESOL có thể nói một ngôn ngữ khác, hướng song ngữ là không có sẵn.  
  
Phụ huynh có quyền bày tỏ ý kiến và quan ngại về bất kỳ giọng nói dịch vụ giáo dục trẻ em của bạn đang nhận 
được. Xin liên lạc với hiệu trưởng của con bạn học, giáo viên đứng lớp, hoặc giáo viên ESOL. Nếu tôi có thể 
được của bất kỳ trợ giúp cho bạn hoặc con bạn xin vui lòng đừng ngần ngại gọi cho tôi, Kathy Brunson, tại 
803-435-2268, hoặc Marie Gibbons tại 803-435-4435.  

 
Tài liệu này đã được dịch máy tính. Khi tài liệu được máy tính dịch, thường có những sai sót trong bản dịch. 
Nếu bạn nhìn thấy một cái gì đó khó hiểu hay xúc phạm, xin vui lòng coi nó là một lỗi dịch thuật. Vietnamese 
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Clarendon Distrito Escolar Dos  
   Notificación a los Padres de Colocación de Estudiantes en el  
   Programa de Inglés para Hablantes de Otros Idiomas (ESOL)  

 
Para el Padre / Guardián de: ___________________________________________________ ApELido Nombre  

___________Escuela _____________________________ Grado________ Fecha __________ 

 
Su dominio child,Äôs Inglés se ha medido usando la Evaluación Desarrollo del Idioma Inglés (ELDA) u otra 
prueba de diagnóstico aprobado como WIDA- Acceso Placement Test-W APT. Los resultados muestran que 
su hijo es elegible para recibir asistencia del Inglés para Hablantes de Otros Idiomas (ESOL Program). Su 
child,Äôs fluidez en Inglés está en el nivel indicado abajo:  
                                     Niveles de Competencia  
                             ELDA                                        W-APT  
________ 1 Pre-funcional    _______ 1 Introducción  
________ 2 Principiante    _______ 2 Comienzo  
________ 3 Intermedio    _______ 3 En desarrollo  
________ 4  Avanzada    _______ 4 Expansión  
________ 5 Fluido Inglés    _______ 5 Bridging  
       _______ 6 Llegar  
 
Su hijo recibirá instrucción Inglés en lectura, escritura, escuchar y hablar con un ESOL o profesor general 
utilizando los siguientes modelos de instrucción:  
Grupo-nido ESOL __________ _________  
 ESOL Push-En ___________                           supervisado ___________  
 
Clases de ESOL proporcionan la instrucción adecuada a las necesidades y capacidades child,Äôs. La mayoría 
de los estudiantes salen del programa ESOL dentro de tres a cinco años, y se espera que se gradúen de la 
escuela secundaria en la misma proporción que los estudiantes regulares. Los estudiantes que califican para 
educación especial u otros servicios especiales reciben esos servicios además de ESOL. Maestros de ESOL 
coordinarán con los instructores de educación especial para aplicar plenamente Planes de Educación 
Individual (IEP).  
 
Cuando sus child,Äôs resultados de las pruebas de la Evaluación del Desarrollo del Idioma Inglés (ELDA) son, 
Äúfluent,, Au él o ELa es capaz de lograr académicamente sin el apoyo directo de ESOL, su hijo se 
incorporará plenamente. Años en ESOL dependen del nivel inicial de competencia, motivación y otros factores.  
 
Usted, como padre (s), tiene el derecho de rechazar inmediatamente el servicio ESOL. Su hijo será retirado del 
programa ESOL una vez recibido el formulario de renuncia. Mientras que los maestros regulares se esforzarán 
por satisfacer las necesidades de su hijo, puede que no sean capaces de satisfacer plenamente sus 
necesidades académicas sin apoyo ESOL. Mientras que algunos maestros de ESOL pueden hablar otro 
idioma, instrucción bilingüe no está disponible.  
   
Los padres tienen el derecho de expresar opiniones y preocupaciones de voz sobre cualquiera de los servicios 
educativos a su hijo está recibiendo. Por favor, póngase en contacto con child,Äôs director de la escuela, el 
profesor, la o los maestros de ESOL. Si puedo ser de alguna ayuda para usted o su hijo por favor no dude en 
llamarme, Kathy Brunson, al 803-435-2268, o Marie Gibbons al 803-435-4435. 

 
 
Este documento ha sido traducido ordenador. Cuando los documentos se traducen ordenador, a menudo hay errores en la traducción.  
 Si usted ve algo que es confuso o insultante, por favor considere que se encuentra un error de traducción.   Spanish 
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Clarendon School District Two 
Exited Monitoring Form –English Proficiency P1, P2, P3 and P4 

 

1st YEAR MONITORING 
 
 

Student_______________________________ School______________ Academic Year: __________ 

Grade of 1st year monitoring: _____________   Date exited EL Program: ______________________  

Final ACCESS Scores: Composite ______Listening ______Speaking ______Reading ______Writing ______ 

Literacy_______ Comprehension _______ Oral Language_______ Student’s Power School #_____________ 

Classroom Teacher/s: ______________________________________________________________________ 

ESOL Teacher____________________________________________________________________________ 

         CLASSROOM PERFORMANCE 
 ELA Math Science Social 

Studies 
Other Attendance Discipline 

1
st 

Nine Weeks         

2
nd 

Nine Weeks         

3
rd 

Nine Weeks         

4
th 

Nine Weeks         

    FORMAL ASSESSMENT 
 Reading Math English/ELA Writing 

MAP  Fall Winter Spring Fall Winter Spring   

SC READY     

EOC      

ACT/3
rd 

year HS      

WORKKEYS/HS      

Other     

 Is the student receiving any special services? If yes list: 
 
Comments: 
 
Recommendation:      No Change      ESOL Re-entry        Other Program (specify)  
Signature ESOL 
Teacher_____________________________________________________Date_________________ 

Exited Monitoring Form 10/2017    
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Clarendon School District Two 
Exited Monitoring Form –English Proficiency P1, P2, P3 and P4 

 

2nd YEAR MONITORING 
 
 

Student__________________________________ School______________ Academic Year: __________ 

Grade of 2nd year monitoring: _____________   Date exited EL Program: ________________________  

Classroom Teacher/s: ______________________________________________________________________ 

ESOL Teacher____________________________________________________________________________ 

         CLASSROOM PERFORMANCE 
 ELA Math Science Social 

Studies 
Other Attendance Discipline 

1
st 

Nine Weeks         

2
nd 

Nine Weeks         

3
rd 

Nine Weeks         

4
th 

Nine Weeks         

 

FORMAL ASSESSMENT 
 Reading Math English/ELA Writing 

MAP  Fall Winter Spring Fall Winter Spring   

SC READY     

EOC      

ACT/3
rd 

year 
HS  

    

WORKKEYS/
HS  

    

Other     

 Is the student receiving any special services? If yes list: 
 
Comments: 
 
 
Recommendation:      No Change      ESOL Re-entry        Other Program (specify)  
 

Signature ESOL 
Teacher_____________________________________________________Date_________________
___ 

Exited Monitoring Form 10/2017    
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Clarendon School District Two 
Exited Monitoring Form –English Proficiency P1, P2, P3 and P4 

 

3rd YEAR MONITORING 
 
 

Student__________________________________ School______________ Academic Year: __________ 

Grade of 3rd year monitoring: _____________   Date exited EL Program: ________________________  

Classroom Teacher/s: ______________________________________________________________________ 

ESOL Teacher____________________________________________________________________________ 

         CLASSROOM PERFORMANCE 
 ELA Math Science Social 

Studies 
Other Attendance Discipline 

1
st 

Nine Weeks         

2
nd 

Nine Weeks         

3
rd 

Nine Weeks         

4
th 

Nine Weeks         

FORMAL ASSESSMENT 
 Reading Math English/ELA Writing 

MAP  Fall Winter Spring Fall Winter Spring   

SC READY     

EOC      

ACT/3
rd 

year 
HS  

    

WORKKEYS/
HS  

    

Other     

 Is the student receiving any special services? If yes list: 
 
Comments: 
 
Recommendation:      No Change      ESOL Re-entry        Other Program (specify)  
 
 

Signature ESOL 
Teacher_____________________________________________________Date_________________ 

 
Exited Monitoring Form 10/2017    
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Clarendon School District Two 
Exited Monitoring Form –English Proficiency P1, P2, P3 and P4 

 

4th YEAR MONITORING 
 
 

Student__________________________________ School______________ Academic Year: __________ 

Grade of 4th year monitoring: _____________   Date exited EL Program: ________________________  

Classroom Teacher/s: ______________________________________________________________________ 

ESOL Teacher____________________________________________________________________________ 

 

         CLASSROOM PERFORMANCE 
 ELA Math Science Social 

Studies 
Other Attendance Discipline 

1
st 

Nine Weeks         

2
nd 

Nine Weeks         

3
rd 

Nine Weeks         

4
th 

Nine Weeks         

FORMAL ASSESSMENT 
 Reading Math English/ELA Writing 

MAP  Fall Winter Spring Fall Winter Spring   

SC READY     

EOC      

ACT/3
rd 

year 
HS  

    

WORKKEYS/
HS  

    

Other     

 Is the student receiving any special services? If yes list: 
 
Comments: 
 
Recommendation:      No Change      ESOL Re-entry        Other Program (specify)  
 
 

Signature ESOL 
Teacher_____________________________________________________Date_________________
___ Exited Monitoring Form 10/2017    
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Clarendon School District Two          ESOL Content Area Progress Report                Date _______________ 

   See attached report card:              1st 9 weeks              2nd 9 weeks              3rd 9 weeks                      4th 9 weeks 

Student Information 

Student’s Name: __________________________________ Grade: _____ EP: ______ Teacher: ________________ Subject: ____________ 

 

Please remember to document all communication with the student’s parent/guardian 

_____I have not attempted to contact the parents so far this year. 

_____I have attempted to contact the parent without success. 

_  _____I have contacted the parent in English (or through an interpreter if necessary)                                                 

_____ I would like to know how to contact the parent through an interpreter 

Comments concerning parent 

contact: 

 

______No extra assistance         ______ Some extra assistance           ______Constant attention 

______Extensive modifications; unable to handle the work required of fluent English students 

 

 

To handle the REGULAR work in my class this student requires (check all that apply) 

Modifications and Accommodations Made – Please check the following that you do for the above student. 

Instructional Modifications and Accommodations  Assessment Modifications and Accommodations 
Prioritize key objectives 

Tap into prior knowledge and personal history 

Preferential seating  

Use multisensory input: pictures, flashcards, visuals, videos, music, realia, charts  

Buddy student or cooperative learning 

 Simplified language and vocabulary, rewording and rephrasing Alternate reading on 

lower grade level, leveled readers, shorter reading assignments  

Provide class notes or partial notes with blanks to be filled in  

Meeting with student one on one to check comprehension  

Use kinesthetic methods: gestures, drama, TPR, movement  

Pre-teach vocabulary and key concepts  

Others: 

Oral assessments (reading assessments aloud)  

Bilingual or picture dictionary  

Extended time, scheduling modifications  

Allow for non-essential errors (spelling, grammar, items not focus of 

assessment)  

Show models and give examples of acceptable work  

Shortened tests, removing answer options on multiple choice Allow 

alternate forms of assessment: e.g. portfolios, labeling or drawing, etc.  

Rewording or rephrasing directions and questions to simplify language  

Allow for retakes, revisions  

Study guides given beforehand to guide studying  

Open book or open notes, indicating what pages to find answers in book  

Others: 
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Teacher Comments: Please write any comments/questions you have in the box below 

Write any comments here: 

 

 

 

 

 

        _____I have some concern this student might fail this course/class/subject.  

        _____No, I do not need to speak with an ESOL teacher regarding this student.  

        _____Yes, I would like to meet with an ESOL teacher regarding this student. Potential days or times to meet: 

 

 

           Classroom Teacher Signature____________________________________________________ Date______________________________                     

ESOL Teacher Signature______________________________________________________ Date Returned _______________________     

Performance Levels – Please indicate how this student is performing in your class 

 

Academic Skills  
(Teachers, please circle your  

responses in both columns to 

the right) 

Based on your modified objectives, presentation and 

assessment, this student… 
1- Does not attempt modified work  

2- Tries to complete modified work, but has little success  

3- Can do some of the modified work  

4- Does the modified work with success  

5- Is working on grade level without the need of modifications 

 

Compared to English Speaking students  

in your class. 

 
A.  Above what I expect of other English speaking 

students  

B.  Same level I expect of other English speaking students  

C.  Below what I expect of other English speaking students 

Vocabulary – Social 1       2       3       4       5   A        B        C 

Vocabulary – Academic 1       2       3       4       5   A        B        C   

Reading Comprehension 

and Skill 
1       2       3       4       5   A        B        C   

Writing Ability 1       2       3       4       5   A        B        C   

Completes Assignments 

and Homework 
1       2       3       4       5   A        B        C   

Follows Classroom 

Procedures & Expectations 
1       2       3       4       5     A        B        C 
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Clarendon School District Two 
School Year 2017-2018 

ESOL MONITORING ACADEMIC PROGRESS OF WAIVER STUDENTS 
 
Federal law establishes a district’s obligation to provide ELs with meaningful access to the educational program.  

When a parent declines participation in a formal language instruction program, the district must continue monitoring 

the educational progress of the student to ensure that the student has an equal opportunity to have his or her English 

language and academic needs met. 

 

Student Name:____________________________________         Home language:____________________ 

Opt-out Date:_________________        Years in U.S. Schools: _______________ 

Power School #: _________________                        DOB:  ____________________________ 

School:________________________         Grade:_____________ 

ATTENDANCE / TARDY DATA 

 Term 1 Term 2 Term 3 Term 4 

Attendance     

Tardy     

E
N

G
L

IS
H

 

Teacher:                                                     Test Scores                                                                                                                          

 

SC READY:                              MAP:                        ACCESS for ELLs:                        OTHER: 

           1st 9 weeks                           2nd 9 weeks                    3rd 9 weeks                     4th 9weeks  

 RARELY SELDOM SOMETIMES OFTEN ALWAYS 

Communicates effectively in English      
Homework completion      
Struggles with oral expression      
Struggles with written expression      
Classroom participation      
Discipline issues that interfere with 

his or her progress 
     

Struggles with oral comprehension      
Struggles with reading 

comprehension 
     

Teacher Comments: 

 

 

 

Teacher Signature:                                                                                                                             Date 
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Teacher:                                                     Test Scores                                                                                                                          

 

SC READY:                              MAP:                        ACCESS for ELLs:                        OTHER: 

S
C

IE
N

C
E

 

           1st 9 weeks                           2nd 9 weeks                    3rd 9 weeks                     4th 9weeks   

 RARELY SELDOM SOMETIMES OFTEN ALWAYS 

Communicates effectively in English      
Homework completion      
Struggles with oral expression      
Struggles with written expression      
Classroom participation      
Discipline issues that interfere with his 

or her progress 
     

Struggles with oral comprehension      
Struggles with reading comprehension      

Teacher Comments: 

 

 

Teacher Signature:                                                                                                                             Date 

  

M
A

T
H

 
Teacher:                                                     Test Scores                                                                                                                          

 

SC READY:                              MAP:                        ACCESS for ELLs:                        OTHER: 

           1st 9 weeks                           2nd 9 weeks                    3rd 9 weeks                     4th 9week   

 RARELY SELDOM SOMETIMES OFTEN ALWAYS 

Communicates effectively in English      
Homework completion      
Struggles with oral expression      
Struggles with written expression      
Classroom participation      
Discipline issues that interfere with his or 

her progress 
     

Struggles with oral comprehension      
Struggles with reading comprehension      

Teacher Comments: 

 

 

Teacher Signature:                                                                                                                             Date 
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Please, check the one that applies: 

  The student’s performance meets grade level academic standards. 

 Language proficiency IS NOT a significant reason the student is not meeting grade level academic standards. Student  

    was/ will be referred to Student Support or Intervention. 

  Language proficiency IS a significant barrier preventing the student from meeting grade level academic standards.  

        Action Steps (check all that apply) 

                      _____English language support                                  _____ After school tutoring                   

_____Core academic tutoring                                     _____ Parent communication  

                      _____Other (Please, explain)                                      _____ Summer school 
 

__________________________________________________________________________________________________

__ 

 

__________________________________________________________________________________________________

___ 

 
 

Reviewed by ESOL Teacher: _______________________________________________Date: ______________________ 

 

  

S
O

C
IA

L
 S

T
U

D
IE

S
 

Teacher:                                                     Test Scores                                                                                                                          

 

SC READY:                              MAP:                        ACCESS for ELLs:                        OTHER: 

           1st 9 weeks                           2nd 9 weeks                    3rd 9 weeks                     4th 9weeks   

 RARELY SELDOM SOMETIMES OFTEN ALWAYS 

Communicates effectively in English      
Homework completion      
Struggles with oral expression      
Struggles with written expression      
Classroom participation      
Discipline issues that interfere with 

his or her progress 
     

Struggles with oral comprehension      
Struggles with reading 

comprehension 
     

Teacher Comments: 

 

 

Teacher Signature:                                                                                                                             Date: 
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CLARENDON DISTRICT TWO 
Manning Junior High & Manning High Schools  

Post-Exit ESOL Monitoring Form 
 
Student Name___________________________________ School: __________ Date: ______________Grade Level: _______ 

 

__________________________________________________________ / ________________________________ 

Name of content teacher completing this form                                           / Subject or Content area 

 

Part I: To be completed by subject or content area teacher  Current Grade Level of Course: _____ 

The student is passing the class.    Yes    No     How many days has the student been absent? ______________ 

 

 Has the student had any discipline problems?      Yes      No    Comments: _______________________________ 
___________________________________________________________________________________________ 

 

Please circle the appropriate response for each statement below. 

 

1. The student completes assignments on time.  Always    Often     Sometimes    Seldom    Never    N/A 

 

2. The student communicates effectively with the teacher in English.  Always   Often    Sometimes   Seldom   Never   N/A 

 

3. The student communicates effectively with peers in English.   Always    Often    Sometimes    Seldom  Never     N/A 

 

4. The student writes clearly in English.    Always     Often     Sometimes     Seldom     Never      N/A 

 

5. The student reads aloud in class in English.   Always     Often     Sometimes     Seldom     Never     N/A 

 

6. The student attends class regularly.   Always     Often     Sometimes     Seldom     Never      N/A 

 

7. The student participates in group work.  Always     Often      Sometimes       Seldom     Never     N/A 

 

8. The student socializes with native English speakers.   Always   Often    Sometimes   Seldom    Never    N/A 

 

9. The student asks for assistance when needed.    Always    Often    Sometimes    Seldom     Never       N/A 
 

How do you modify or accommodate assignments for the student? (Attach copies of sample work)________ 

_______________________________________________________________________________________ 

 

List any concerns regarding the student’s success in your class:____________________________________ 

_______________________________________________________________________________________ 

 

Please make any additional comments you have about this student’s progress: _____________________                                      

_____________________________________________________________________________________ 

 

___________________________________________________ / ___________________ 

Content Teacher Signature                                             / Date 

MONITORING OF ELs AFTER ESOL PROGRAM EXIT  

NOTE:  If monitoring shows that the student is falling behind in classroom work and/or English language skills, the student must be 

referred for assistance through the RTI Pyramid of Interventions.  Monitoring is required for two calendar years from the date the 

student was officially exited from ESOL language program. This process is to ensure that exited students no longer require ESOL 

support even after meeting the exiting criteria.  

Monitoring may include any or all of the following:  

– Periodic review of grades (Report Cards)   – School assessments   

 – Required state assessments   – Teacher observation & samples 
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CLARENDON DISTRICT TWO 
Manning Junior High & Manning High Schools  

Post-Exit ESOL Monitoring Form 
Page 2 

Part II - to be completed by the ESOL teacher 
 
ESOL Teacher Name: ______________________________________________________ 
 
Circle one:  1st year monitor  2nd year monitor 
 
Student Name: _________________________________________Student PS #:_________________________________   

Date of entry into ESOL: ______________________________  Date of exit from ESOL: ____________________ 

What are the student’s current grades in each academic course? 

 

English ____________ Math ____________Social Studies______________ Science_____________ 

 
Is the student receiving any special services? If so, list services ____________________________________________________ 
 
______________________________________________________________________________________________________________________ 
 
Comments: ________________________________________________________________________________________________________ 

 
High School Courses Only:      Graduation Goals:  Target Year ___________ Career Pathway______________ 

 
Check if Passing Scores Achieved on EOC:  

LA __________ SS___________ Math ___________ Science___________ Writing __________ 

Other Testing:___________________________________________________________________ 

___________________________________________________ / ____________________ 
ESOL Teacher Signature                                              / Date 
 

 

MONITORING OF ELs AFTER ESOL PROGRAM EXIT  

NOTE:  If monitoring shows that the student is falling behind in classroom work and/or English language 

skills, the student must be referred for assistance through the RTI Pyramid of Interventions or to SST. 
 

Monitoring is required for two calendar years from the date the student was officially exited from ESOL 

language program. This process is to ensure that exited students no longer require ESOL support even 

after meeting the exiting criteria.  

 

Monitoring may include any or all of the following:  
– Periodic review of grades (Report Cards) 

– School assessments  

– Required state assessments  

– Teacher observation & work samples 
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CLARENDON DISTRICT TWO 

Manning Early Childhood, Manning Primary & Manning Elementary  
Post-Exit ESOL Monitoring Form 

 

 Student Name: _________________________________________________   PS#_______________________ 
 
 School: ___________________________________   Grade Level: _________________Date: ___________________ 
 

 Part I:  To be completed by classroom or grade level teacher: 

 

 Name of teacher completing this form: _______________________________________________ 
  

Circle responses below: 
 1. The student completes assignments on time.  Always     Often     Sometimes     Seldom     Never     N/A 
 
 2. The student communicates effectively with teacher in English.   Always    Often     Sometimes     Seldom   Never    N/A 

                
 3. The student communicates effectively with peers in English.  Always    Often      Sometimes    Seldom     Never       N/A 

 
 4. The student writes clearly in English.   Always     Often      Sometimes      Seldom      Never        N/A 
 
 5. The student reads aloud in class in English.   Always    Often     Sometimes    Seldom   Never     N/A 
 
 6. The student attends class regularly.    Always      Often       Sometimes      Seldom       Never        N/A 
 
 7. The student participates in group work.   Always    Often    Sometimes      Seldom       Never       N/A 
 
 8. The student socializes with native English speakers.   Always    Often     Sometimes    Seldom     Never     N/A 
 
 9. The student asks for assistance when needed.   Always   Often     Sometimes     Seldom     Never    N/A 
 
 How many days has the student been absent? _________________ 
 

How do you modify or accommodate assignments for the student? (Attach copies of sample 
work)___________________________________________________________________________________________________________________________________ 

  

List any concerns regarding the student’s success in your class. ___________________________________  
 

 _____________________________________________________________________________________________________________________________ 
 

 Comments: Please make any comments you have about this student’s progress.________________________________ 
 
 _____________________________________________________________________________________________________________________ 
 
 _____________________________________________________ / ___________________ 
 Classroom Teacher Signature                                        Date 
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CLARENDON DISTRICT TWO 

Manning Early Childhood, Manning Primary & Manning Elementary  
Post-Exit ESOL Monitoring Form 

Page 2 

 
Part II - To be completed by the ESOL teacher: 
 
ESOL Teacher Name: ______________________________________________________ 

 

 
Student Name: ______________________________________________   Student PS #: __________________________  
 
Date of entry into ESOL: ____________________________      Date of exit from ESOL: __________________________ 

 
Circle one:  1st year monitor    2nd year monitor 
 
What are the student’s current grades? 

 

   Reading _______________ Math _______________   Language Arts_______________ 
 
Is the student receiving any special services? If so, list services ____________________________________________________ 
 
______________________________________________________________________________________________________________________ 
 

 
Comments: 
________________________________________________________________________________________________________
________________________________________________________________________________________________________
_______________________________________________________________________________________________ 
 
 
____________________________________________________ / ____________________ 
ESOL Teacher Signature                             Date 
 
 

MONITORING OF ELs AFTER ESOL PROGRAM EXIT 

  
NOTE:  If monitoring shows that the student is falling behind in classroom work and/or English language 
skills, the student must be referred for assistance through the RTI Pyramid of Interventions or to SST. 
 
Monitoring is required for two calendar years from the date the student was officially exited from ESOL 
language program. This process is to ensure that exited students no longer require ESOL support even after 

meeting the exiting criteria.  

 

Monitoring may include any or all of the following:  
– Periodic review of grades (Report Cards) 
– School assessments  
– Required state assessments  
– Teacher observation & work samples 
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Clarendon School District Two 
ESOL Student Progress Sheet 

 

Student _____________________________________________Grade ________    

Teacher _____________________________ School _______________________  

Date_______________________     1st Quarter   2nd Quarter   3rd Quarter    4th Quarter 

 

To assist me in monitoring the ESOL student’s progress each 9 weeks, please rate their 

classroom performance and content areas using the following rating system below. Include any 

comments about student’s progress (+) or (-). The student’s current report card is attached. 

 

4- Total classroom involvement.  Expectations and testing are the same as for native speakers. 
 

3- Acceptable classroom involvement.  Accommodations are made for limited English and student works in 

content areas.  
 

2- Partial classroom involvement.  Student tries to follow class activities but is unable to comprehend most of 

the material due to limited English. 
 

1- Minimal classroom involvement.  Student is unable to understand the material due to limited English. 

 
* * Mark (+) or (-) if you feel there is evidence of performance above or below the number denoted.  

 

Reading _______    Reading Comprehension _______           Reading Level _________ 

English _______    Creative Writing _______        SpELing _______      

Math ______         Math Computation _______               Word Problems _______  

Math Concepts _______   Social Studies _______      Science _______  

Listening Skills ________  Oral Language ________                 Class Participation _______ 

Teacher Comments:  

 

Teacher signature: ______________________________________________________ 

 

PLEASE RETURN TO KATHY BRUNSON BY__________________________ or place in my mail box at 

your school.       Thank you! 
 

Kathy R. Brunson   ESOL Teacher K-12          803-435-2268 ext.216   kbrunson@csd2.org 

  

mailto:kbrunson@csd2.org
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Clarendon School District Two 

Parent –Teacher Conference 
 

 

Date: ______________________ 

 

To The Parent(s)/Guardian(s) Of: _________________________ 

 

An English Language Learner Conference has been scheduled to discuss information regarding your child’s 

English language proficiency, academic progress, and the appropriate educational program for your child. 

 

Student Name: 

 

 

Grade: Date: 

 

       /     /   

School: 

  

 

Phone Number: 

 

(803) 435 -  

 

Purpose of the meeting: 

___________________________________________________________________________________ 

___________________________________________________________________________________ 

___________________________________________________________________________________ 

 

The conference is scheduled on: 

Date ____/_____/_______   Time _____:______ AM PM 

Place __________________________________________________ 

It is important that you attend and participate in making the educational decisions for your child. If you are 

unable to attend you will be notified of the recommendations. 

 

Sincerely, 

___________________________ 

ESOL Contact/Principal Designee 

 

 

 

 

 

 
 
 
 
 
 
 

Invitation by Phone:      Date 

_____/_____/_____ 

School Personnel Making Call 

___________________________________ 

Parent Will Attend:  _______ Yes ______ No 
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Clarendon School District Two 

Parent Notification of Exit from the ESOL Program 
 

 

Date: ______________________ 

 

To The Parent(s)/Guardian(s) Of: _________________________ 

 

We are proud to inform you that your child has graduated from the ESOL program.  

 

Based on the results of current evaluations and/or other criterion, your child meets the requirements to 

be exited from the ESOL program. 

 

 If you should have any questions or concerns, please contact your child’s school at ________________. 

 

Sincerely, 

 

___________________________ 

ESOL Teacher 

 

___________________________ 

School 
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Sample Waiver 
 

Clarendon School District Two 
Parent Waiver of Direct ESOL Services 

 
In signing this document, I understand that my child, ___________________________, grade 
______ has qualified for language support through the school district’s English to Speakers of Other 
Languages (ESOL) program.  This determination was based on an assessment of his/her English 
language skills in the areas of reading, writing, listening and speaking on the W-APT or ACCESS for 
ELs® test.  My child’s score indicates that he/she would benefit from additional language support in 
order to better access the curriculum and perform his/her school work. I understand that by signing 
this form I am choosing to deny the direct ESOL support services that the school has recommended for 
my child and that without ESOL instruction my child’s performance in school may be affected.   
 
I understand that the ESOL program is offered at no charge to parents and that it does not isolate a 
child from the regular classroom environment.  ESOL teachers and classroom teachers work 
collaboratively to augment the grade level curriculum and provide extra support so that students 
develop strong English skills and achieve greater success in learning grade level content. 
 
I also understand that Federal law requires my child to be annually assessed in order to determine 
whether he/she continues to qualify for ESOL.  This assessment is required for all eligible students, 
even if parents have waived services, to ensure students are making progress in English. I understand 
that I will receive annual notice of my child’s ACCESS for ELs® test scores and eligibility status for 
ESOL until my child reaches English proficiency, as determined by this assessment.   
 
I understand that at any time I may choose to rescind this waiver and request that my child be 
provided with the language support for which he/she qualifies.  I further understand that this waiver is 
valid for one school year, and should I decide to continue to waive these services in subsequent school 
years I must complete a new Parent Waiver of Direct ESOL Services form.   
 
 
Parent/Guardian Signature       Date 

 

 
ESOL Teacher Signature       Date 

 

 
Administrator Signature       Date 
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Clarendon School District Two 

Renuncia de los padres a los servicios directos de ESOL  
 
Con la firma de este documento, entiendo que mi hijo ___________________________, que está 
en el grado ______, reunió los requisitos para recibir apoyo al aprendizaje del inglés por medio del 
programa Inglés para Personas que Hablan Otros Idiomas (conocido en inglés como English for 
Speakers of Other Languages o ESOL) del distrito escolar. Esta determinación se basó en una 
evaluación de sus conocimientos del idioma inglés en las áreas de lectura, escritura, capacidad oral y 
capacidad auditiva en la prueba W APT o ACCESS for ELs ®.  La puntuación que recibió mi hijo indica 
que se beneficiaría de recibir apoyo adicional en el idioma inglés para mejorar su acceso al plan de 
estudios y realizar sus tareas escolares. Entiendo que al firmar este documento decido rechazar los 
servicios directos de apoyo de ESOL que la escuela ha recomendado para mi hijo y que sin una 
enseñanza ESOL el desempeño de mi hijo en la escuela podría verse afectado.   
 
Entiendo que el programa ESOL se ofrece sin costo alguno para los padres y que no aísla al estudiante 
del entorno de un aula de clases regulares. Los maestros de ESOL y los de aula trabajan en 
colaboración para reforzar el plan de estudios de los grados y brindan apoyo adicional para que los 
estudiantes desarrollen sólidas habilidades en inglés y logren un mayor éxito en el aprendizaje del 
contenido de su grado. 
 
También entiendo que la ley federal requiere que mi hijo sea evaluado anualmente con el fin de 
determinar si continúa reuniendo los requisitos de participación en el programa ESOL. Esta 
evaluación es obligatoria para todos los estudiantes que reúnen los requisitos, incluso si los padres han 
renunciado a los servicios, para asegurar que sigan avanzando en el aprendizaje del inglés. Entiendo 
que recibiré un aviso anual de las puntuaciones de la prueba ACCESS for ELs® y del estado de 
elegibilidad para el programa ESOL hasta que mi hijo alcance el nivel de competente en inglés, según 
lo determinado por esta evaluación.   
 
Entiendo que en cualquier momento puedo tomar la decisión de rescindir esta renuncia y pedir que a 
mi hijo se le proporcione el apoyo para aprender el idioma inglés para el que reúne los requisitos. 
También entiendo que esta renuncia es válida por un año escolar y, que en caso de que decida 
continuar renunciando a estos servicios en años escolares posteriores, debo llenar un nuevo formulario 
de renuncia de los padres a los servicios de ESOL directos.   
 
 
 
Firma del padre o tutor       Fecha 

 

 
Firma del maestro de ESOL      Fecha 

 

 
Firma del administrador       Fecha 
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Clarendon School District Two 

Parents complete school registration form.  School personnel should ensure that all sections are 

complete and provide translated version for reference if necessary (Spanish only). 

English is checked as the first language on the 

back of the Home Language Survey  

A language other than English is listed on any of 

the Home Language Survey questions on the back 

of the form. 

 

 

 

Registration is complete.                  Complete a Potential ESOL form.  

Then notify Kathy Brunson, ESOL teacher by e-

mail of potential new student and put a copy of 

this form in the ESOL teacher’s box. 

 

 

 Make a front and back copy of the student’s 

registration form and put in the ESOL teacher’s box. 

 

 

 Registration is complete. 

 

 

 ESOL conducts screening procedures within 10 

days of enrollment. 

 

 

 

Other Information: 
 If you suspect a parent has entered an incorrect first 

language, please alert the ESOL teacher. 

 The ESOL teacher only has 10 days from the 

enrollment date to complete testing and all required 

paperwork.  Please follow the procedures in a timely 

manner. 

 Remember, ESOL does not mean Hispanic.  Clarendon 

District Two’s ESOL population includes several 

different nationalities. 

 Race is not related to ESOL status, so avoid making 

assumptions when students register.  It is purely based 

on the primary language spoken at home. 

 If you are part of the decision process for placing 

students in particular classrooms, please avoid 

dividing ESOL students up, so that there is only one 

student in each classroom.  ESOL students need same 

language buddies when possible.  

 When an ESOL student withdraws, please alert the 

ESOL teacher at your school. The ESOL teacher must 

complete the necessary paperwork and ensure that the 

purple ESOL folder is ready for filing or copying. 

 Purple folders contain secure, confidential documents 

and should not be removed from the permanent record 

without the ESOL teacher’s approval. 

STUDENT REGISTRATION PROCEDURES 

FOR SCHOOL PERSONNEL IDENTIFICATION 

OF ESOL STUDENTS 


